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NOTICE

For the convenience of the reader the Appendices have not

been placed at the end of the monograph but at the end of

the section to which they pertain. Thus, when reading

"See APPENDIX" look to the end of the section in which

that direction is found.



SECTION I

INTRODUCTION



INTRODUCTION'

As part of the general thrust in Head Start Enrichment, the CTfice of Child

Development is moving to develop individualized approaches for all children.

The 1972 Amendments to the Economic Opportunity. Aot (P.L. 92-424) require

that at least ten percent Head Start program enrollment opportunities be made

avgilable to handicapped children. It is intended that these preschool children

receive the benefits of an integrated setting where they can learn and develoP

with non-handicapped children and that services shall be provided to meet

their special needs.

In response to the legislative mandate, the Office of Child Development

launched a major effort to enroll handicapped children into Head Start pTograms.

To date, children professionally diagnosed af3 handicapped account for at

least 10.1 percent cf the children enrolled in Full Year Programs.

To facilitate services to Children with special needs, collaboration

between the Office of Child Development and the Bureau of Education for the

Handicapped has been emphasized. The Chapel Hill Project, an exemplary BEH

program serving young handicapped children, was selected as one of fourteen

experimental OCD-BEH demonstration projects.

The collaboration between the Chapel Hill Training-Outreach Project and the

Johnston County Head Start Program represents an experimental effort to

demonstrate the effects of intensive staff training and prescriptive programming

for handicapped Head Start children and their families.



1. Chapel Hill Trainingt2atr2eachltpjeCt. The ChapelTill Training-70utreachHProjeOt
;

is funded by the Bureau .ol EducatiOn for the Handilapped DepartMent Of 11041th.,

Education and Welfare; and administered through the Chapel Hill -Carrboro City

Schools. The goal of the project is to extend educational intervention methods,.

mazerials and curriculum developed in the Chael Hill Preschool for Developmentally

Handicapped Children to .wofeSSional and paraprofessiOnal persOnnei:Who Staff

North Carolina Head Start pro

children. 'Inservice training is provided through a statewide 60-hour course,
,

area workshops, distribution of packages of training, and on-site consultation.

Preschool classes for developmentally handicapped children demonstrate the

development and implementation of individual prescriptive educational programs

and family training. Participant-observation experiences in these centers

are also provided to trainees.

The training program is designed for professional and paraprofessional teachers

of preschool mentally retarded, speech impaired, emotionally disturbed,

neurologics:ny impaired and crippled children in North Carolina Head Start

and dgy care centere.. Chapel Hill Project

Assessment of Childts Existing Skills; Curriculum Development; Materials

Utilization and Developffieht; 'Intervention

Organizational Processes; and NOrking:WithfparentS and:Siblings.

training is corrdinatedwiththe following agencies:

on Developmental Disabilities, Raleigh, N.C.

Inservice

Developmental Disabilities

Training Institute; North Carolina Department of Public Instruction;

University of North Carolina 1.MCH Project; and North Carolina Head Start.

*
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Ie Chapel Hill Project is funded currently by the Office of Child Development

o coordinate the training to Region IV Head Start personnel in services to

andicapped children. Chapel Hill materials form the basis of assessment,

curriculum and training components in the eight-state area. (Region IV

serves 1/13 of the nation's Head Start enrollment.)

This report attempts to document the development implementation and evaluation

of the Chapel Hill services to Johnston County Head. Start in Smithfield, N.C.

The focus on specificity is designed to provide agencies with concrete

guidance for replication.

2. The Johnston County Community Action, Inc. Johnston County, North Carolina is

located 37 miles from Chapel Hill, North Carolina. The county is one of

the largest in North Carolina, with approximately 795 square miles and a

population of 61,737 which is 77.1% rural. The average annual salary is

$2,469.00, with 1,951 mothers receiving Aid to Dependent Children. The

frequency of mental retardation within the county is almost twice the

national average. Presently in the public school system there are 50

children receiving remedial programs for learning disabilities, while

500 remain on the waiting list. Similarly, there are 25 children who

receive occupational education with 200 waiting to receive services. The

high school drop-out rate for Johnston County is 32.8%.

An abstract of the objectives which were stated in the proposal submitted

to the Office of Child Development states:



3. Abstract of Proposed Objectives

The Chapel Hill Project will supervise the development and implementation of:

A.

B.

C.

D.

E.

F.

G.

H.

I.

J.

K.

L.

M.

SEnraing of

Provision of
children for

all johnstm County Head Start Children (approxiMately 210).

specialized physical or psYchological evaluations of

wham further evaluation seemS appropriate.

Assessment of specific develoPmental skills of Children referre

to-iiitalention program.
.

Establishment of a Resource Center for the development, implementation

and demonstration of Prescriptive developmental programs for handi-

capped children.

Development of a program of intake services and individual prescriptive

educational programs.

Extension of individual prescriptive programs to the regular Head

Start classroom.

Involvement of. parents of handicapped chi:Jren in the prescriptive

development program.

Increase of rate of devel0 me of handicapped children in cognitive,

iba51, ine mo o an d language s s.

OPtimm maintenance of handicaPped child in the regular Head Start

classroom.

TEgining of Johnston County. Head Start teachers in the development

of the young handicapps d child.

Ye-V-ZEISLP),.gsernent
and foll ow-through services for children who enter

__-
public school.

Dissemination and demonstration of program strategies, teaching

methodology, and curriculum developed in the collaborative program.

Preparation of a Yesr7end evaluation report with a systematic"

analysis of procedures..

14





II. STAFF TRAINING

. PRE-SERVICE TRAINING

The basis of the Outreach efforts in Johnston County was to develop

a replicable model of training Head Start personnel in services to young

handicapped children.

It was soon recognized that in order to accomplish this objective

the teachers must be provided with functional approaches to methodology

and curriculum which could be implemented in any Head Start classroom.

It was to this end that the pre-service training was designed.

1. Pre-Service Workshop

All twenty-four (24) Johnston County Head Start teachers and teacher

aides participated in an overview of the course entitled The Education of

the Young HandicapEr4 hild, which was held at the Smithfield Head Start

Center and was conducted by the Chapel Hill Outreach ProjeCt.

This cpurse, which took place from August 20-24, 1973, consisted-of

five days of training for six hours per day, for a total of thirty hours

of pre-service training for the entire staff.

The training program was designed for professional and para-profes-

---
sional'teachers of young developmentally handicapped children. As such,

the curriculum included: behavioral assessment of the child's existing

skills, curriculum design and development, materials and their utilization

and development intervention and instructional methodology, organizational

processes, and working with parents and siblings of the developmentally

handicapped.

The teaching strategies used at this five-day-workshop included

nrulti-media presentations, lecture-discussions, role-playing, small

group sessions, reading assignments and the use of video-tape recordin s

of individual teaching strategies.



The following summarywill provide an overview of the pre-service

training for the purpose of possible replication:

Day I

Course Content Strategiei

A. Behavioral assessment of the child's

existing skills using the learning

Accomplishment Profil (IAP)

B. Establi hment of developmentally

appropriate learning objectives

in the areas of gross motor, fine

motor, language development, social

skills, self-help skills, and

cognitive development.

1111,

LAP slide-tape hhow.

Discussion and lecture on

use of LAP use of over-

head transparencies for

each skill area.

. Determining the Develop-

mental Ages of hypothetical

children and the wTitiog of

long-range objectives for,

each.

Assessment of visual perception

using the Frostig Test of Visual

Perception.

. Discussion

Video tapes of adminietra-

tion. Sample work sheets.

Assessment of receptive language

skills using the Peabody Picture

Vbcabulary Test.

Discussion

Viewing of modeled admin-

istration of the test.

17



Day I (Continued)

Course Content Strategies

E. Assessment of school readiness using

the Cooperative Preschool Inventory.

E. Discussion and handouts

F. Developing skills in objective

observation,

F. Use of "Moods & Emotions"

pictures to elicit responses,

which were then classified

as objective and subjective.

Handouts.

G. Preparing instructional objectives. G. Discussion and handouts.

Prearin Instructional Ob-

jectives, Mager. Group work

in which participants prac-

ticed writing instructional

objectives. Film entitled

"Target for Tomorrow."

4

Day II

Course Content Strat gies

A. Use of task analysis A. Discussion practice,

and handouts. Media.

B. Concept development B. Discussion

C. Defining observable behaviors C. Discussion of a video-

tape. Participants were

asked to identify behaviors

shown.



Day II (Continued)

Course Content Strategies
Determining frequency of behaviors D. Discussion of a video-tape

in which participants were

asked to count the frequency of

occurance of centain behaviors.

E. Recording and charting E . Discussion and practice in

behaviors. recording and charting behav-

lore. HomewOrk: each parti

cipant was reqUired to CoIleCt

data on one Child in the classr

room.

. Rewarding behaviors -- when arid how. F. Discussion and role-playing.

G. Decreasing inappropriate behaviors: G. Discussion of film: Bu

punishment, extinction, and criteria ing Social Skills (Seattle,

for selecting strategies. Washington).

H. Shaping new behaviors. H. Discussion of Living With

Children.

Day III

Course Content Strategies

A. Discussion, demonstration :

with props, slides, and 'the .p.s.:

of the film entitled 7feaching

the Mentally Retarded.ff.:

A. DevelopMent of selfhelp skills



Dey III

Course Content Strategies

. Development of expressive language B. Discussion, Video-tape,

role-playing, handouts.

C. Development and assessment of
receptive language skills

C. Discussion, videotape --
group participation with
stimulus cards.

D. Meaningful storytime activities D. Discussion, slides, video-
tape, dramatization, hand-
outs.

E. Art experiences E. Discussion, slides, video-
tape show, samples of
children's art, handouts.

_

Day IV

Course Content Strate:ies

A. Planning, implementing and
evaluating family programs

A. Distribution and discus-
sion of Manual on Work-
ing.With Fanilies.

1. Assessing with families
their needs for service. Film: Cry Sorrow;

Cry Hope
2. Setting objectives for

service.

Developing strategies to
meet their needs.

4. Evaluating the family
program.



10.

Day IV (Continued)

Course Content

B.

Strategies

Role-playing;
Discussion of Video-
tapes; Discussion of
handouts.

B. Communicating with families.

1. Home visits

2. Home programs

3. The personal interview

L. Use of newsletter

5. Weekly follow-up 7.:eports

Day V

-

Course Content Strategies
. -

A. Resources of effective commercially-
prepared teaching materials which may
be modified for use with developmentally
handicapped children.

A. Discussion, display of
sample sets of materials,
handouts, transparencies.

B. Progranming the development and use of
materials,

B. Each participant prepared
and demonstrated materi-
als, handouts.

C. Development of materials which encourage
multi-sensory learning. C. Discussion, slides, de-

monstration of teacher
made materials, handouts.

2 1



In addition to the mimeographed handouts (see APPENDIX) which

accompany each of the content areas dealt with in the pre-service

course, the participants drew upon the following texts:

Mager, Robert F. Preparing Instructional Objectives. Fearon, Palo
Alto, California, 1962.

Patterson, G. R. and Gullion, M. E. Living With Children. Research
Press, P. 0. Box 3327, Champion, Illinois, 1968.

The materials which formed the basis of this training course.are found

in the following Chapel Hill Project publications:

LAP-The Learning Accomplishment Profile

Manual for Use of the LAP-Manual for Use of the Learning Accomplish-
ment Profile

Curriculum Planning Guide

Working With Families

(Note: Many of the pendouts referred to in the pre-service training are

not included in thi0 monograph, but areavailable from the Outreach Qffice.



2. Training Considerations

The Smithfield teachers represented a broad spectrum of training and

experience. Several had some college training and a,great many years of

experience. Others had not completed high school and had little appropriate

training in early childhool education.

The preschool teaching experience of the training participants ranged

from no experience at all, to seven years of pre-school teaching--with

an average of 2.3 years.

A study of the educational background revealed that 88% of the

teachers were high school graduates and averaged 1.1 years in college,

with 11% college graduates.

It was obvious that the preservice and in-service training sessions

would have to be individualized to meet the aptitudes and backgrounds of

this group. The week of pre-service training provided an opportunity to

assess the skills and aptitudes of the participants and to plan for the

in-service training that would take place throughout the year.

During this week of training the teachers acquired a-faMiliarity

with methods, materials and techniques for meeting the individual needs

of each child. In addition to this broad learning experience, the parti-

cipants of both agencies(the Johnston County Head Start Program and the

Chapel Hill Outreach Project)were afforded an opportunity to become better

acquainted and to develop working relationships which would facilitate

the collaboration efforts of the forthcoming year.

B. IN-SERVICE TRAINING

The collaboration between the Chapel Hill Training-Outreach Project

and the Johnston County Head Start Program involved the establishment of

a resource classroom to serve handicapped children of Johnston County,



This class served as a center forintensive training of the regular classroon.

teachers.

The Smithfield Head Start Center includes five self-contained classrooms.

In eadh of these classrooms the teacher and assistant teacher developed

a schedule and conducted activities independent of the activities of the

other rooms. Also, there was no uniformity either of instructional

techniques or assessment methods.

In-service training of all the teachers enhanced

children with special needs and (2) in implementing the prescriptive programs

for each child receiving the services of the resource room. This dual function

of the regular classroom personnel was necessary for the

resource program.

Identify

Regular Classroom

Refer for
Special Individual Services

Resource Room .

2 4

Carry-Out
Prescriptive P roaram



1. Identi Children fdr ecia-Servibe-s

Since the early identification of the children who

servicee was imperatiVe to the Operation of the..prograhl-:the Outreech'sta4'.

spent the mOnth of SepteMber in training the regular classroom teachers in

the proper use cfj-assessMent tools These tools included the peabodPicture:

Vocabulary Test., The Cooperative Preschool Inventory (Caldwell), and the

Frostig Test of Visual PercePtion.

With special training the Smithfield teachpre:were able to teSt

of the children on these three screening instruMents during the first

six weeks of school. These tests were found to be highly usefUl in pin-

pointing children with developmental delay. The Peabody Picture Vocahulaa

Test and the Cooperative Preschool Inventory were especially suited to the

children being tested. The Frostig Test of Visual Perception, however,

was found to be too difficult for this population and only the first

sub-test was employed.

The results of the testing program were extremely useful in making

the selection for the first resource room group. Of the one hundred and

fifty three children who rebeived the complete battery (two hundred and_

ten were actually tested but fifty seven did not receive one or more of the

tests), sixty-four children were initially referred to the resource program.

Of these, thirty-four were actually admitted to the program and received the

resource room services.

It was decided that any child who was identified as being at least one

and a half years below the norm on any of the screening tools, would

be considered for the resource program. The results of the testing program

indicated that ninety-four percent (94%) of the children tested were below

the norm on the Peabody Picture Vocabulary Test, with fifty-one percent

(51%) being more than one and a half years below the norm, and thirty percent

25



being more than two years below the norm. The average percentile score o

all of the children tested on the Cooperative Preschool Inventory was

sixty-three (63).

The use of standardized tests was only the beginning o'f the 'screening

process. Once the tests were completed and the sixty-four children who

were one and a half years behind the norm were identified, a less formal

screening procedure was employed.

Developmental delay in language and cognitive skills was documented

by the scores on the standardized tests. In addition to this information,'

however, the staff was concerned about the other skill areas of each

child. In order to observe and record appropriate classroom behavior

in the areas of self-help skills, peer interaction, attending behavior,

and classroom participation, the regular classroom teachers employed the

following forms: the Behavioral Checklist, and the Referral to Outreach

Classroom form (see APPENDIX). These forms enabled the staff to consider

the developmental prOcess Of'each child in these:vital areas.

means of standardize&tests and classroom obserVatiOns,' thiriyHfoUr

children Imre finally selected as participants in the resource'program.

2. FollcwIng Through, With The Prescriptive Program

It was well-established that a.child could be expected to make

certain gains in skills concentrated on in the resource room intervention

program. However, no child was expected to stay'in the resource room for

more than eight weeks. Therefore, if the gains made during this time were

not to be reversed, it was imperative that the regular classroom teacher

be able to carry out the individual resource:program.

This individual plan, or prescriptive plagram, was based on objectives,

generated by the Learning Accomplishment Profile. (LAP).



In order for the regular classroom teaChera:to implement the Pre

scriptive program, two changes had to take place: (1) the regular

classroom teachers had to understand and appreciate the rationale

for the program. This meant'that they had to recognize the individual

needs of children, to appreciate the meed for individualizing their

instructional program, and to be able to assess and chart the child's

progress; and (2) the regular classrOom teacher had to be able to

demonstrate the same teaching methods used in the resource room. In .

order to do this, certain changes had to take place within the-teacher

herself: (1) she had to acquire a facility with these mew techniques,

and (2) the classroom had to be organized to facilitate small-group

experiences which are essential to the individvalization.

a. Classroom Organization For Individual Lessons

The rooms in the Smithfield Center were large, bright, and well-

equipped. Each room had an easily accessible sink, and bathroom facilities

were provided in each room. A strong feature of these rooms was that each

classroom opened to the out-of-doors, allowing the outdoor space to be

readily incorporated into the indoor space.

The Outreach staff worked individually with teachers in assisting them

in the reorganization of their Classrooms. These teachers came to under-

stand that setting up the classroom is a vital part of planning for the

young Child's growth and development.

Recognizing that all young children (as well as handicapped children)

need a great variety of multi-sensory stimuli in their environment, a

classroom with well-defined centers of interest is conducive to feeling,

tasting smelling, listening, and handling.



To facilitate optimal multi-sensory experiences for all children, the

training included:

1) Setting up centers of interest

2) Use of individual or small group lessons

3) Use of independent activities

4) Use of units of interest

5) Scheduling daily activities

With special help, the Smithfield teachers

arrangment is an important factor in the success of

young children. :his new room arrangment made possible the

in each room of the following learning centers:

1) the block center

2) the art center

3) the housekeeping or dramatic play center

4) the math/science center

5) the reading/writing center

6) the listening/music center.

7) the circle/game center

0 the outdoor center as an eitension of the indoor centers

ExperienCe has taughtns that Unless the oenters are seParated one from

another children are easily distracted. and .the..:rcom

achieve its intended goal. (See APPENDIX--nlassroom Orgwazationin

Division of the centers in the SMithfield Center

the fact that bookshelves and cabinets were permanently fastened to the

floor. (This shamld always be avoided, since it greatly reduced th

flexibility of the learning environment.) In order to divide the centers

and provide the quiet and security that they need, tri-wall (a very heavy



cardboard) was used. From this material the teachers cut room dividers

and shelving and arranged their rooms to suit themselves.

teachers arranged their room in the exactsame'.Way. However, ail fOund

the use Of room dividers to be so helpful that many Suitable arredgementa::
:

were implemented.

The main value of a room arranged in well-defined learning centers

is that it facilitates small group lessons. The teacher caa arrange

some centers so that children can work at them independently while she

and cm assistant teacher can provide direct teaching with well-planned

lessons at two other centers.

b. Schedoling Time for Individual Lessons

While the Outreach staff members were observing

it became apparent that the teachers or teacher-aides were spending

aLmost all of their time in large-group activities, attempting to

teach all twenty children at one time. Each teacher had posted her

daily schedule on the wall of the classroom and these schedules reflected

a norm of large-group experiences.

As a means of individualizing instruction the Outreach staff developed

training sessions which would emphasize the importance of small-group

activities. (See APPENDIX--"Scheduling.0)

During the training sessions a wide variety of schedule possibilities

were presented to the teachers. Some illustrated the proper use of two

teachers in carrying out small group activities within the daily schedule.

Other plans illustrated the use of a volunteer in creating a varied and

interesting daily schedule which not only allowed for small group

activities but afforded the children a reasonable amount of choice in

the activities,dn which they wOuld engage.



Once the participants were familiar with an assortment of rossible

daily schedules, they were divided into small groups for a working session.

These groups discussed and designed daily schedules which were applicable

in their particular situation. The auggestions were varied, but they had

a common element: all of them allowed time in the daily schedule for

amall group lessons.

In the weeks following the training sessions, the Outreach staff

members consulted individually with each of the teachers, examining

the new daily schedule, listening to the comments of the teachers,

and offering appropriate praise and suggestions.

The chart below illustrates a typical daily schedule before and

after the training:

SCHEDULE IN SEPTEMBER

8:00-9:00 Free Play

9:00-9:15 Clean-up-Wash for snack

9:15-9:30 Snack

9:30-10:00 Circle

10:00-10:30 Outside play

10:30-11:00 Art

11:00-11:15 Conversation--free time

11:15-11:30 Wash for lunch

11:30-12:15 Lunch

12:15-12:45 Ready for sleep rest period

12:45-2:00 Nap

2:00-2:30 Milflic

2:30-2:45 Buses leave

2:45-3:45 Clean room & prepare for

SCHEDULE IN MAY

8:00-9:00 Free Play

9:00-9:15 Clean-up

9:15-9:30 Snack

9:30-10:00 Small group lessons

10:00-10:30 Music -large group

10:30-11:00 Small group lessons

11:00-11:30 Outside Play

11:30-12:15 Lunch

12:15-12:30 Brush teeth

12:30-2:00 Rest

2:15-2:30 Prepare to leave

2:30-3:45 Lesson Prep aartion

next day.



c. Preparing Lesson Plans

Although all of the teachers customarily prepared weekly lesson

plans, none prepared precise plans that took individual differences

into consideration and their plans were therefore ineffective in indivi-

dualizing instruction. Group objectives were generally considered

no provision for meeting the needs of individual children was made.

The resource room teachers were to plan and initiate the prescriptive

program, which was later to be implemented by the regular classroom teachers.

It was therefore imperative that these teachers be able to reinforce the

lessons of the resource room by the competent Ilse of the same techniques

and materials used in the resource room.

The following lesson plan format was in use in the resource room,

and was suggested for use in the regular classroom:

1. Objective (including criteria
2. Mhterials
3. Procedure
4. Evaluation

These lesson plans were to incorporate instructional objectives, which

would assist the teacher in clearly defining the purpose of the lesson

(what the teacher wants to teach), the conditions under which the child is

expected to demonstrate his mastery of the lesson, and the criteria by

which success is determined.

In addition to the use of instructional objectives, teachers were

instructed in the use of "error-free learning" techniques. This method

helped the teachers in outlining the procedure that they would follow in

meeting the individual needs of the children during the lesson. Essentially,

this technique demands that the teacher see to it that the child aucceeds

in his attempts to perform the task. (See APPENDIX: "Error-free Learning )



During the training in the use of the error-free learning technique,

the Outreach staff discussed and modeled the basic principles of this

teaching method.

In order to eliminate inappropriate behavior and to insure the child

of success, the liberal use of positive reinforcement was advocated. "Catch

the child being good" was the key phrase used during this portion of the

training. Teachers were alerted to the salutary effects of praise for

appropriate behavior, as opposed to the negative effects of scolding for

inappropriate behavior.

Thus, teachers wsre able to prepare lesson plans that included instructional

objectives: an effective procedure for leading the child to successfla

learning experiences, a suitable technique for encouraging the Child to

persevere at the task, and a useful method for evaluating the outcomes of

the lesson.

Sample lesson plans, which illustrate the use of the principles, are

included here.



_ _coNcta-2. prep, color "green"t horiz. line in- house STUDENT Nancy, Linda, TimothY

TEACHER 'Shirley-Eforgan DATE Nov. 26, Moiiday

OBJECTIVE:
1. To be able to demonstrate meamiAg of preposition

concrete objects.

2- To be able to label objects jgreen after teacher models,
To 'be able to trace horizontal lines & horizontal lines in
house.

CRITERIA: Ob ective 1

4 out of 5 times

'01) ective 2

4 out of 5 times

Objective 3

4 out of 5 times

MATERIALS: 1. cars
2. blocks
3. box

1. gxeen can
2. blocks

3. construction paper
4. other green objects

1. slate &
chalk

2. ;encil

3. PaPer

PROCEDURE:
. model & label

Prep. under
2. Let child do
3. Model, giving

several examples,
and letting child
do after each model

1. label and model
1 green object

2. Let child taddh
giving color

3. Repeat with as
many green objects
as possible

4. Matching green
objects to green
objects

. Rave" child
trace hor. line
on chalkboard
after teacher
nodmls

2. Letabild trace
lines on paper
& then trace

H -lines of houme
on paper uslAg
green & red as
starting & stopping
points.

EVALUATION:

22.
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CONCEPT Draw a triangle, color blue STUDENT Sonya, Michael, Hower .

TEACHER Magertha Sanders DATE 11 -12-73

OBJECTIVE 1 To be able to,trace a triangle using pencil.then magic marker after
teacher models.

2. To be able to imitate a triangle using dot to dot on a chalk board
and on paper with a magic marker after teacher models.

CRITERIA: Ctdective 1

Trace 4 or 5 times.

Ob ective 2

copy 4 or 5 times.

MATERIALS: For objective 1

1. chalkboard
2. chalk
3. paper with triangle
4. pencils &magic marker

Objective 2

Chalk & board
paper witriangle
magic marker

PROCEDURE:

1. Label and Mbdel
2. Bave children imitate
3. Then have them trace

prepared triangle from
dot to dot.

. Label &:Vbdel

. Have children
to corg- triangle,

using dot to dot
system.

EVALUATION:
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Using the Learning Accomplishment Profile

During the pre-service training of August 20-24 the Head Start staff

had been introduced to the Learning Accomplishment Profile and had re-

ceived preliminary training in its use in the educational program How-

ever, this training had proven to be too cursory., and in

staff began a more intensive training program on the LAP.

It was decided that all of the teachers should receive this training

in the use of the LAP since the prescriptive programs developed

resource room were generated through LAP assessments. a was the respon-

sibility of each classroom teacher to carry out the prescriptive programs

for the children in her classroom who had received resource services.

During the month of November all of the teachers received ten hours

of intensive training in the use of theTAP,_In.addition each teacher

received several hours of consultation in her classroom.

The core of the training dealt with the purpose of and the value

of the LAP both as an assessment tool and a planning guide. The teachers

were able to contrast the developmental assessment of the LAP with I. Q.

tests which tend to label and stigmatize.

The teachers were assisted in looking at the LAP as a guide to setting

appropriate objectives, to identifying the various response capabilities

of each child, to identifying appropriate materials and methods for class-

room instruction and to evaluating the lessons planned and executed by

the teacher.

In addition, a great deal of time was spent in helping the teachers

utilize the LAP as an efficient recording system by which accurate records

could be kept on the children in their classes.

This training broke the LAP down into its four sections and dealt with



each one separately allowing the teachers to become familiar with each

of the sections and skilled in the use of them. The sections incorporated

in the training were:

1. The Developmental Profile this section, the recording system of

the LAP, was introduced by means of role-playing exercises in which the

teachers recorded behaviors and skills of other teachers on a practice

sheet. At the end of the role-playing exercises, the teachers completed

a developmental profile as a product of the group discussion.

2. The Skill Areas- The skills areas were introduced and each item

was reviewed and explained. The teachers and the Outreach staff members

prepared materials which would aid in assessing the skills itemized in

this section. The participants then divided themselves into six groups,

one for each of the skill areas covered in the LAP, and designed classroom

activities which would be useful in assessing the skills of children.

3. The Task Section- The instruction in this section consisted of

the showing of video-tapes in which actors modeled the use and scoring of

the task section. The participants viewed the video-tapes and then dis-

cussed them at length.

4. The Curriculum Section - In presenting this section the trainers

emphasized the value of using correlated activities when planning the

dpily and weekly lesson plans. The parti3ipants took part in developing

correlated lesson plans and materials with which these lessons could be

taught.

As an evaluation of this intensive training in the LAP, each teacher

and teacher-aide was required to complete LAP evaluations, including

developmental profiles; on two of the children in their classrooms. These

completed LAPS,were then reviewedHby membersOf the Outreach Staff ancLre-

turned to the,..-partiCipantwith a Written Critique.



e. Microteaching

Microteaching is a technique by which teachers are allowed to observe

themselves in the classroom and to evaluate their own performance. Using this

technique, the teacher is asked to conduct a short lesson with a small group

of children. Ihis lesson is then video-taped and played-back to the teacher

later. At this session the teacher and a consultant analyze the teacher!

behavior and constructively evaluate it.

Microteaching was introduced into the training program in December and

was implemented on a volunteer basis. These teachers who were willing to look

at their awn performance objectively, prepared a lesson and taught it while

being video-taped by an Outreach staff member. On the following day,

this teacher and an Outreach staff member reviewed the tape and critiqued

the lesson. (See APPENDIX: "Microteaching Evaluation Form.")

The Smithfield experience with microteaching revealed a serious

weakness in the instructional program that was common to all of the

teachers who participated in this evaluation. The absence of instructional

objectives in the lessons prohibited the teachers from effectively

evaluating the outcomes of these lessons. The teachers discovered that

the failure to define objectives -nevitably leads to an inability to

assess the effectiveness of the learning experience.

Once microteaching was completed, the Outreach staff members met

individually with the participating teachers and assisted them in

the preparation of lessons based on instructional objectives.

37
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3. Small-Group Training

AS the training sequence progressed there was an observable decrease

in the enthusiasm of the participants. Through consultations and observations

in the classrooms the trainers discovered thatmany of the teachers were

still unable to carry out some of the fundamental principles that had been

presented in the training sessions. The teachers often expressed fraitration

at not being able to implement these principles, which they accepted in theory

but for which they were unable to see practical applications.

The Outreach staff entered into lengthy discussions with the Johnston

County educational coordinator in order to find an approaCh that would

rekindle waning enthusiasm and would make practical application of educational

principles possible. Out of these discussions emerged an awareness that

the training approach cou, be modified to increase the active participation

of the teachers. Altho. . the training had atrongly emphasized the fact

that teaching is most effectively done in mall-group settings, the

Outreach training had.been essentially a large-group activity. Therefore,

the training strategies were revised to try to meet the individual needs

of the participants.

It was decided that the new approach would be based on a reassessment

of the skills of the teachers. From this reassessment individualized

training programs could be introduced to increase the competence of the

teachers in these skill areas. In order to individualized the training,,

the teachers were divided into groups of eight or less.

In January this small-group training strategy was adopted with each

group working intensively in one area for a period of five to eight weeks.

The content of the training sessions was determined by considering

both the existing skills and the expressed interests of the teachers.



The teachers were given the following from 'which to choose:

1. The development of a slide-show on a behavior-management

program. This program would be initiated in the resource

room and followed up in the regular classroom.

The revision of the Learning AccoMplishment Profile for the

purpose of assessing all of the children in Head Start

classroom in one booklet.

3. The development of curriculum units for Head Start classrooms.

These units could then be duplicated and distributed to other

Head Start teachers.

11312 writing of Skill Development Cards which mould provide

specific activities for correcting skill deficiencies

identified in LAP assessments.

Behavior Management Program

This re-evaluation of the effectiveness of the training program

revealed that the behavior management training had been seriously deficient.

The trainers had attempted to develop teacher expertise in ignoring inappropriate

behavior and in reinforcing appropriate behavior. However, the teachers found

that such a program was difficult to implement due to inadequate

training in this area. Program evaluation revealed inconsistency'.

in handling behavior problems. Often the behavior which one teacher felt

should be ignored the assistant teacher felt should be dealt mith directly.

Such disagreement between the teachers contributed to inconsistent teacher

reaction to behavior prdblems, and consequently to an increase in undesirable



In January a completely new approach was initiated. This new apProach

consisted of selecting a simple but specific behavior program for one

child, and developing this program from beginning to end. Each step

of the program was to be documented and photographed. This would make

possible the development of a slide-tape presentati.on which could be used

for future training sessions.

The single most useful aspect of this new approach was that the

trainers were able to repeat the training in behavior management in a

detailed and organized manner.

The teachers selected a child who had been referred to the resource room

because of her inappropriate behavior in the regular classroom. Once the

child had been selected, the training in the establishment of a behavior

management program proceeded in a step-by-step fashion.

Step 1: Observable Behavior

The teachers and two members of the Outreach staff discussed

the observable behavior of this child. A, form (See APPENDIX)

was completed by the teachers. On this form the teachers

listed these behaviors that they would like to see increased,

as well as these which they would like to see decreased.

The teachers were then able to define the child's actions in

behavioral terms.

Step 2: Selecting Specific Behavior to Change

Of the behaviors that the teachers would like to have seen

increased,the behavior with the highest priority for change

was selected as the target behavior.

4 0



Step

Fbr one Week data Was collected.

were instructed to react to the behavior of the child as they

had previously done.

Day 1: An Outreach staff member and two teachers

collected data. Observer reliability was 100%.

Dgy 2: TWo teachers collected data with 100%

reliability.

Dgy 3: One teacher and one WIN mother collected

data with 100% weliability.

Day 4: One WIN mother collected data.

Day 5: One WIN mother collected data. This WIN

mother continued to collect data throughout the

program.

Step 4: Charting Behavior

A simple graph was prepared to illustrate the frequency of

occurance of the behavior to be decreased. This process

was continued throughout the program.

Implementing Program

After the Outreach staff and the teachers planned the procedure to

step 5:

be fbllowed in this behavior management programs, one of the

teachers explained the program to the child. During the first

fifteen mdnute period of the day the child was expected to

perform the target behavior fbr two five-minute intervals.

A timer WaS set for five minutes and at the sound of the bell

the child received a token reinforcer. This token was paired

with a verbal reinforcement. If the Child received 2 tokens

ahe received a reward. By the end of the first week the criterien

was raisedto three tokens. In order to fade out the progrem,



the tokens were-gradually decreaseCand verbal praise

continued. Eventually the reward was phased out and only

verbal reinforceMent was given to the child.

Results

As soon as the child was able to remain in her seat for the entirety

of the first lesson of the day, there was noticeable improvement in her

behavior throughout the day. The child demonstrated that verbal

reinforcement was of value to her and inappropriate behavior was significantly

decreased.

The successful implementation of this behavior management program

had a profound effect on the teachers who were not involved in the program

itself. 'They were impressed by the results and were anxious to develop

programs for many of the children in their classes. The Outreach staff

consulted with these teachers and provided them with needed information for

replication, and a number of successful behavior managment programa were

consequently implemented.



b. The Smithfield LAP.Bevision

The Smithfield teachers instantly recognized the learning,..Aam1.....ienshmt

Profile as a useful assessment tool ald were anxious to use it in their

dAilyravgrams. However, after having completed LAP evaluations of two

of the children in their roams, it was the general concensus of the

ce,:chers that the regular use of the LAP was entirely too time-consuming

for the Head Start teacher. In spite of this fact, the teachers expressed

a desire to have such an assessment tool at their disposal. It was therefore

decided that one of the small groups would spend six to eight weeks in

developing a revision of the 1AP that would be of practical use in the

Head Start setting. The format of the LAP was consequently revised to allow

the evaluation of twenty children on a single page. (See APPENDIX)

AltholIgh only six teachers actnally worked on the LAP revision, it was

felt that all of the teachers in the center should have an opportunity to

make suggestions. Therefore, the following procedure was followed:

1. Each teacher in the group was given two pages of LAP items to

review. She was also asked to record the opinions of two other

teachers, and based on an agreement among the three teachers to

include or exclude the separate items in her section.

2. The LAP revision training-group met and reviewed each item on the LAP.

The opinions which the participants had gathered were considered and

a final decision concerning inclusion was made by the peup-as-a-whole.

Items to be included were selected based on the following criteria:
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a. Only items above the twenty-four month level

b. Items which the teachers wanted to teadh.

c. Items which can be assessed at sdhool.

After the LAP was revised and shortened the teachers investigated

ways in which the LAP could be uBed in the classroom with maximum

efficiency. One of the ways in which the teadhers were able to facilitate

the use of the LAP was by providing worksheets which could be used

in the assessment procedure. These worksheets carried illustrations of

dbjects to be named, an incomplete man to whidh the children could add

body-parts, and forth. (See APPENDIX)

The members of this group also decided to produce Skill Development

Cards. These cards were designecito outline a procedure for developing

the skills of a child which had been identified by the LAP assessment as

being deficient. There was an attmupt to break the skill down into pre-

requisite skills and to provide a procedure for the development of these

lower-level skills. (See APPENDIX)

After the LAP revision was completed, the teachers participated

in the production of a slide-tape show which was to illustrate the use of the

Smithfield LAP Revision in regular Head Start classrooms. The teadhers in

this group served as group leaders assigning a single page of the Revised

LAP to each of the teachers in the center. These teachers arranged their

rooms and prepared lessons which assessed various LAP items. An Oatreadh

staff member went to each room and photographed the children as they were

engaged in these activities. From this was derived a slide-tape show

illustrating the use of the LAP inHead Start classrooms.
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Every teacher in the Smithfield Center adcpted:theSmithfield-pevised

LAP for use in her plasSroan. The results:of this Straining were evident

,not only in-the efficient use of.the LAP in each claSsroom, but in the':

pride with-which the teachers shared their work with



c. Preparing Correlated Activities

The third group of teachers decided to prepare a booklet of correlated

activities to accompany the curriculum section of the LAP. These activities

would then serve to guide the teachers in preparing unit lesson-plans

appropriate to Head Start children.

Working together every Wednesday for six weeks, the teachers

wrote activities for the following units: pets, family members, winter

transportation fruits, community helpers, sounds,farm animals, grooming,

and buildings. (See APPENDIX for sample unit) Each unit provided lesson

plans for any entire week, each day being organized as follows:

UNIT OUTLINE

A. Large Group Lesson
B. Small Group Lesson

1. fine motor
2. concepts (Mhth or science, etc.)

C. Art Activity
D. Mhsic Activity or Finger Play
E. Game
F. Story
G. Field Trip

Materials -
Resource Books

The training process used consisted of assigning a curriculum

area for each week, individually preparing the lesson in that curriculum

area, and meeting together to discuss the lesson plans and offering constructive

criticism to each other.

Essentially, the value of this training activity lay in the practice

the teachers received in preparing lessons in all skill areas revolving

around a single concept. The group process served to encourage teachers

to interact, share their ideas and respond constructively to the ideas

of others.

The teachers were delighted to have published a booklet of correlated

activities and proud to be able to share this booklet with others at the

workshop that concluded the academic year.



WIN Mothers

In November a training proposal was submitted by the Chapel Hill Training-

Outreach Project to the Johnston County Community Action, Inc. This proposal

stated that the Outreach Project Imuld train two WIN (Work Incentive Now)

mothers to serve as teacher-aides for developmentally handicapped children.

(See APPENDIX for Proposal)

Two teachers began working in January under the guidelines of this

program. The training described in this proposal was carried.out by the

Outreach staff during four three-hour morning sessions. The content

of the training course closely followed the material covered in the

training sessions in which the Johnston County Head Start teachers had

participated. In addition to the regular course, these WIN Mothers

received special training in the making of home visits.

One of these mothers was assigned to work with a child who had a

serious speech handicap. She accompanied the child to Chapel Hill to the-

speech clinic for therapy. She was also trainined by the speech therapist

to carry out the prescriptive program for this child and became adept

at simple techniques of speech correction.
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Evaluation of Training

These amall-group training sessions were extremely effective, not only

in producing results within the classrooms but in changing the attitudes of

the teachers toward inservice training. Prior to the adoption of this new

training approach, teachers were dissatisfied with the weekly sessions,

expressing an unwillingness to attend them and a high degree of anxiety

during the sessions themselves.

The new training process provided a great deal of opportunity for

individual participation. It soon became apparent that the teachers were

not only enjoying the activities in which they were engaged, but were

excited about the production of materials for use in their program. The

result of this was that-the length of training sessions doubled and teachers

were disappointed if events cancelled the weekly sessions. This high

level of motivation on the part of the teachers was contagious and the

trainers were themselves more highly motivated.

The products that emerged from this training program were:

1. A slide-tape show, "Debra -- Using Behavior Management
Techniques in tiw Head Start Setting."

2. The Smithfield Revised LAP (See APPENDIX)

3. Skill Development Cards (See APPENDIX)

4. Revised LAP Worksheets (See APPENDIX)

5. Slide-tape show -- "Using the LAP in Head Start.'

6. Coorelated Activities -- ten units to use in the
Head Start classroom.

All of these materials were discussed by and distributed to participants

of the workshop which was conducted by the Smithfield teachers.

How does one determine if training actraily has

perforMance of the teachers

would look for a change in behavior and a demonstration



were supposedly developed in the trainiRg sessions. The effectiveness of

the training program was evaluated on the basis of these observable skills.

By the end of the training program most of the teachers were able to

perform the following tasks satisfactorily:

l. Organize their own classrooms to facilitate the implementation

of a program of organized instruction.

2. Increase the amount of time spent in small group activities.

3. Raise the performance level of their children on the PPVT,

the Cooperative Preschool Inventory and the LAP.

4. Develop curriculRm units that fodused:On bingl.e concept, and
-

teadh that Unit, with taSks-of graduated difficultY, for'Onefull week.

5. Revise the LAP; for use in Head Start classrooms.

6. Develop Skill Development Cards to accomparAy the IAP an

cards after assessing the skills of children.

7. Establish behavior management programs for individuals within

their classrooms.

8. Carry out the prescriptime programs for children from the Resource

Room, individualizing their instruction for each child.

9. Prepare behavioral objectives based on the LAP assessment.

10. Administer and score the P.

11. Carry out successfully a two-day workshop in which they demonstrated

the assessment and teaching techniques that they learned in the training

program.



C. THE SMITHFIELD WORKSHOP

1. Rationale for the Workshop

In addition to being able to use their new-founa skills in the

operation of their classrooms, it was felt that the teachers ought to be

able to prepare and carry out a two-day workshop. At this workshop the

teachers would demonstrate the assessment and teaching techniques that

they had learned through the training program. In this way, it was believed,

the teachers would be able to demonstrate that they had actuallynmstered

these concepts that they could verbalize to others.

On May 16th and 17th 1974 the teachers presented a workshop on

the administration of special services to Head Start children. ilibw

extended an invitation to many different agencies in North Carolina.

These agencies represented those who were directly concerned with providing

special services to handicapped children, or those who were in a position

to refer handicapped children to the Head Start Program for these services.

(An agenda fbr this wbrkahop is attached in the.AFTENDIX, a6

of workthop participantS.)

The following summary of the workshop eirplains the content',thati,mb

.;,coVered, the_rationale fOr,inclUdingHthis cointent-intheWorkehoP,,the:-

is a 'list'

strategies used,to Presen.tthS content and the grbilp leader(s) wto made

the presentations:



M

SIMID UCSHP

Nay 16 . 17 197

CONTENT

1 Need for individualizing the

instructional pmgram

RATIONALE
59111GIES

In order to meet the needs

of developmentally handicap-

ped children teachers must

be aware of individual
.

differences and must be able

to design programs compatible

with these differences.

2, 4source room Services Tgo-fold se

pro4ded to,developmentaily a to demonOraq'',tmodel.

handicapped. Children program Of resource

services

b) to establish compication

Nith repesentatiVes.of

support agencies

GROUP LEADER

Slide-tape shuw

'Individualizing in

Read Starts ming

slides taken at the

Smithfield Center

Outreach staff members

5141e-showl4Uitra:t. Resource,ro0 teaC4ertd2

Ing Identification, reg1ar .C1,astrociaeaCOr(1

rOferrar, i#810iro-

ceidureidevel.oliett

441ndivi.du44bjeCts,

ivesileeson 14.6he,

and evitluatioh'iliethOde

for ,c1lild.ret in the

room. Return

to azalir clasa.;,

room and the follo4ng

of,,,,st:preeCript.ive:067'

gram. .Imple0Oation
,

of OomeIrograM7::

served ihthe

repOOce room.,



Introduction of the

LAP

To develop,..tOwaranpS0

bf graduatpd.taak.levels

and prereqUieite.skille,

and to.provide teacher6

of, deVelopmentally .

handicapped children

with an appropriate

assessMent instrument.

Small-group activity in

which the group ranked.tasks

in order, of difficulty in each

of the skill 'areas. Participants

were also asked to identify,

prerequisite skills for

given tasks.

GROUP LEADER

Teachers (2) Resource

teachers (2) Outreach (2)

4. Continuation of the

LAP

Introduction of the

Revised LAP for Head

Start

To provide an assessment

tool appropriate to

regular HeactS.tar

classrooms, Using 't4is

LAP revision,:anentire.:

clascan bp aSseesed in

one,booklet

Slides illustrating the

use of the Revised LAP

in the Smithfield Center,

oP

Presentation of the

Revised LAP; .Skill

Development Cards;

WOrksheets.

~PAIWINMINS

6 llethodology of the

Resource Rbom:

To demonstrate procedures
, .

forlmgeMenting

indiVidtalized instruc7

tiona. Behayipial

ObjectiveS

Longqange

Objectives

c. IndiVidual Lesson

plansr:

1, erroneree

learning:

2, poSitive

reinforcement

Transparenciev,

1100#6"..'00040.01:.

Group participation.
,

LebtUre7discussion,14

1 'kdemonstration of

DemonStratiOn of..

large -groulijesson

Resource teacher

Resource teacher

`1,



7. Introduction to

teacher-made materials

and commercially

produced materials for

the developmentally

handicapped.

To expose teachers to a

wide selection of materials

appropriate for develop-

mentally handicapped

children

Display of materials and

explanation of materids

used with special children

Teachers (2)

Resource teachers (2)

B. 'Home services ;TO-

vided to selected

resource room

children. .

To stresOhe importance

otparental intOltement

in Meeting:the needs of

special children.

Video-tapes of home trainers

working in homes of Smith.

field children.

WIN Mothers (2)

Social Worker

9. Language stimulation

prOgram'for Selected

language7delayed

children

To demonstrate the pro

cédure tole'followed#,

eXtablishing a:remedial

language prOgram in
Head Start.'

Slide-tape show of

Smithfield teacher and

children.

Smithfield Language

teacher

10. Behavior management To demonstrate techniques

program in,Head Start forleiling appropriately

with behavior iiroblems

in Head Start claasrooms.

11. Presentation of

curriculum units

55
12. Organization of the

classroom to facili-

tate small-group

teac

To provide an example of

preparing lesson, plans re.

volving around a single

theme.

Movie "Building Social Skills

Slide-tape show on a specific

behavior program for a Smith-

field Child; Lecture-discus-

sion.

Distribution of Curriculum

Units written by Smithfield

teachers; discussion,

Teacher (1)

Cutreach stiff member

Teacher (11)

To dqmOnstrate theloeitive lide0ow; lecture. .

effect of a wellOrganized
discussion; slides Showing

,

,clasproom Onindividual. a Smithfield classroom
j

izing instructIon.
sefore and after Organization'

Teacher (1)



2. Description of Media Presentations Developed
for the Smithfield Workshop

LNDIVIDUALIZATION IN gEAD START (Slides) 15 minutes

Focuses on four components of individualized Head Start program which is
designed for normal and handicapped children. Includes entry assessment,
assessment of environment, teaching strategies and involvement of parents.

CLASSROOM ORGANIZATICN (Slides) 15 minutes

Describes and explains room organization using "Centers of Interest".
Deals individually with the components and functions of nine types of in-
terest centers (i.e. math/science, art, reading, outdoor). Provides sugges-
tions for organizing a classroom into centers of interest.

DEBRA (Slides) 15 minutes

Illustrates the specific steps in setting up a behavior management pro-
gram. The program is developed and carried out by professionals and para-
professionals in a Head Start setting.

CHESTER (Slides) 10 minutes

Describes a program of providing services to handicapped Head Start
children-without removing them from the Head Start setting. It is pre-
sented as a case study and illustrates the program from entry into Resource
Room to return full-time to regular classroom with prescriptive program.

LANGUAGE STIMULATION (Slides) 15 minutes

A look at a model intervention program which was designed to remediate
language and speech disorders in Head Start children. Presentation demon-
strates the use of a commercially produced language development kit in a
regular Head Start setting. Introduces some prerequisite skills to the dev-
elopment of oral and written communication skills.

HOME PROGRAM (Video-tape) 30 minutes

Illustrates techniques used by Home Trainers in working with the
families of developmentally handicapped children.

57
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Prticipants Date

Johnston County

Head Start

Teachers and

Aides

Img. 20-24

Sept. 6

Sept. 13

Sept. 26

Oct. 3

Oct. 10

Oct. 17

No./Participants

4

,'
Type of Trainin

Workshop

Workshop

Workshop

Workshop

Workshop

Content

Working with the handicapped

Test Administration

Positive reinforement

Behavior modification

Task analysis

Curriculum

Error-free

learning

Family involvement

Introductiaa to materials

Administratiaa of the Peabody

Picture Vocab. Test

Administration of the

Cooperative Preschool

Inventory

Administration of the

Frostig Test of Visual

Perception

Hang referrals to

resource room based on

test restats

Workshop Classroom organization

Learning Centers

Workshop Scheduling of daily

activities

.inours

5



Parbiciyants Date o Participants e of Trainin Content N Hours..

Oct 24

Oct. 31

Nov, 7

Nov.

Nov. 21

Nov. 28

Dec. 5

Dec. 12

Dec. 19

, &atria!' Head 17ery Wednesday

.;ffitart Teachers 'frail January through 14 'Small group

(Pi May training,

Pit Workshop

Workshop

Workshop

Workshop

Workshop

Workshop

Workshop

Workshop

Workshop

Fine Motor Lessons

SthiyU ing

Sm aUgropB,

Matli

La*age4JeSioni,.,

Individualization

'.'aSsee#

skill assessment

'gross Illotor

e motor, '. SoCial.

assessmen

) - self-help,

cognitive, lan

rror -free 1èaring

orrelated Activities

with the LAP

Developmental Profiles

. - Parb & II

- Part III

ci)11.,av1or .Management ,

UP.'116,Viaion

Witing, cif ',ZAP

'31d.1.].1)'eivelOpmcnt, .

Cards:::

Units

,

61
11



Idgoants

Resource Teacher

and aide

Date /Partici an s

Eve/7 Wethesd#

from August

through May,

Every Thursday

from December

through February

e of Tràiin

Observation

Consultation

Observation

Consultation

WM Mothers Eve/7 Weemesday

from Janua/7

through May

Content

Resource lessons

%sot= lessons

Resource lessons

Resourm lessons

/Hours

3 hrssidaY x

37 daYs

2 hrs./day x

37 dqs

3 hrs/day x

10 days

1 hr/day x

10 days

Classroom Train-

Home Trainin

Working with

Handicapped

Working with

Families

Language

Teacher

Smithfield

teachers

6

Eve/7 Wednesday

from March through

May

_

May 7-8 and

May 14-15

Individnal

training

kali groups

3 hrsIday x

20 days

3 hrs/day x

20 big,:

Assessing language

sldfls

Teaching language

lessons based

on behavioral

ob 'actives

2 hr day x

12 days

Preparation for

Smithfield

Workshop

hr$,/dayx

4 days



Participants

Head Start Local

Coordinator

Date

JukT 16.20

Sept-Dec,

No, of Participants Type of Trag

Consultation

Content

Coordination of

mainstreaming

efforts

N Airs.

16

Head Start Family

Coordinator

Aug.May Conaltation Worlthig zi.th

Families of the

ec



HOURS OF TRADE PROVIDED BY

THE OUTREACH PROJECT

JOESTON COM HD SUE PROGRAM

1913Ith

Tra Ling Panicipants Paricipants Airs. Training

johnst6 Coanty Mead

Start ,Teachers and Aides

011410dlraiting,

Smithfield Head Star

Teachers and Aides

Resource_Teacher and Aide

WIN Mothers

Language Teacher

Local Head Start Coordin

tor

Head Start Family Coor-

dinator

mourssonsionownow..

TOTAIS

viousierOrrummormsWarlimmormirftwismOmirimmOrroniormalmelirii, ViligInOINNOMMINIMMOINIMPOSsialitMatatieliwasolftiMilsOMBOOM
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BEHAVIORAL CHECKLIST H
'FOR,SMITHFIELD HEAD START:RESCURCW-CIASS

Prepared By:
Toby Klein
Don Bailey
Jane Findlay
ChapelHill Training-Outreach
Project

Child's Name:

Date:

Length of Time Observed:

DIEECTIONS: Check IES or NO Column. The space belaw each item is for comments.

l'ES NO
1. Shows frustration/anger by hitting, biting, kicking, iturbing

others or by crying excessively.
_

2. Plays alone.

States likes and dislikes - tells others what he wants.

Playa cooperatively with othera,

Can speak clearly so others understand.

Can follow simple directions "Go to the bathroom", "Go
line up at the door."

69



YES NO

Behavioral Checkli t
Page # 2

Can make transition from one activity to another without
problems (running around class, refusing to put Lp

. Can sit in group activity for 1 minutes.

9. Uses materials in class appropriately.

10. Is discipline a problem - won't do what teacher tells child.

Describe Unusual behaviors noted:



REFERRAL TOMTREACH CLASSROOM

Teacher's Name: Late: .
Scho,at Grade:

Child's Name: Age:

Child's Birthdate:

Parent or Guardian:

Home Address:

TEACHER'S lESCRIPTION OF PROBLEM:

7 1

Telephone:

Sdr ..

51.



Able to sc,in desk ..,
2. Abl: to participat e. in group

lessons .7..

BESIOR CHECKLIST

Referral To Outreach ClassiOOM
Page 2

NO SOME --:AVERAGE WELL VERY WE

3. Able to listen to dfrecticns

4. Able to complete assigned work

...111MI

5. Able to initiate col7tact with
peers and adults

6. Able to do srade-level work

7. Able to atteml for more than
ten minutes

Able to interact appropriately
with peers

Able to adjust to 'open classroom"
situation (if this is applicable)

Special Problems: (Please comment if necessary)

Physical

Eating Habits

Toileting Habits

52.
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Rate in order of priority to you.
priority.

= your highest priority; 5 = your lowest

Appropriate classroom behavior

Attending skills (looking and listening habits ).

Independence in work habits

Appropriate peer interaction

Improved skills in fine and gross motor,
and self-help development.

Check any of the following which would be an area of difficulty for the
child:

Rote counting

2. Rational counting

3. Shapes - name and drawim

4. Colors - matching and name

5. Numerals - naming and writing

6. Letters - naming azd writing

7. Can write name

8. Intelligibility of speech

(Also, indicate by circling the item, iich is a strength for the
child.)

Please add more spcifics where you. canf



CLASSROOM ORGANIUTION

Setting up the classroom is a vital part of planning for the young child's
growth .and development. Tho classroom is a place where the child will spend
mary hours of his day; therefore it is important for teachers to make it as

meaningfUl as possible. The room itself should be large, well-lighted and
Tentilatad, colorful and comfortable and have easy access to toilets and

cat-of-doors. The out-of-doors should be considered an extension of the
classroom that offers numerous opportunities for teaching and evaluating.

Young children as well as handicapped children need a great variety of
multi-sensory stimuli. .Thay can best use this stimlation by mov4
around in their environment - feeling, tasting, smelling, listening and

handling. A classroom with well-defined centers of interest is conducive

to this type of learning situation. "Moving around in the environment"
does not mean that children axe aimlessly wandering around in the room.
These children need some structure and direction that may be Obtained
from several sources:

Setting up of centers of interest.
Use of individual or small group lessons.
Use of independent activities.
Use of units of interests.
Scheduling daily activities.

ROOM arrangement is an important factor in the success of any program for
young children. Let utr'sze how setting up Centers of Interest can be valuable
in the classroom. The two handouts of room arrangement are purely suggestions
of two ways your rooms may be set up. You may have ten other ideas of how to
do it that may be much better than these. The other handout explains some
learning experiences the centers can provide for the Children, some basic
materials that are needed for an effective center, and some things to
remember when organizing your classroom. Please feel free to question
anything that concerns you or that you don't understand.

I. The Block Center

t trc;::::: :hi

i

tt7V:ozblIa4y
to concentrate

c develops gross and fine motor skills
d helps develop social skills (cooperative play, oral comm.nication)
e practice in mathematical concepts (space shape, size)

Materials Needed:

.set of unit blocks, some hollow blocks and flat boards

.small vehicles (trucks, cars, etc.)

.rubber of wooden people and animals

.a variety of hats

.other props as the interest or occasion requires them

7 4



II. The Art Center

(a) It stimulates the child to express his feelings about himself, his
community, his world.

(b) It gives opportunities to learn that people think and feel differently
about the same things.

(c) It helps develop gross and fine motor skills which axe pre-requisite
to writing.

(d) It strengthens the child's ability to imagine and observe.
(0) It helps to build -positive self-concepts through success experiences.
(f) It gives opportunities to concentrate, plan and organize.
(g) It encourages children to appreciate beauty.

Materials Needed:

paints, easels, brUshes of different sizes, glue paste, finger. paint,
clay, etc.
scissors, 'viers, scotch tape, felt pens, etc.
scraps such as yarn, ribbon, buttons, glitter, straws, cloth' saWdust,
beads, wood scraps, wrapping paper, wall.paper,
gadget printing materials such ae sponges, hair rollers, potato madhers,
thread spools, etc.

. plenty of newspaper, magazines,,conetruction paper, cardboard, tissue
paper, newsprint, aluminum foil. .

styrofoam pieces Of all sizes and dhapes and Other textured materials
such as sandpaper, rubber, cotton,, etc.

. sewing equipment (burlap, needles, yarn, buttons embroidery hoops, etc.):

III. The Housekeeping Center

offers opportunity for role-play and'creative dramatics.
b) offers opportunity for development ofand use of reading, writing and

number skills.
(c) helps the child develop acceptable social skills (sharing, taking-turns,

etc.)
(d) encourages development of oral language.

Materials Needed:

. child-size furniture (stove, sink, refrigerator, table, chairs, dolls
(some that can talk) and dollbeds, large mirror.
housekeeping equipment (pots, pans, silverware, egg beater, dishes, etc.)
food models (plastic fruit or vegetables, empty soup or other food cans,
cereal boxes, milk and egg cartons.
dress-up clothes for girls and boys.
cleaning equipment (broom, mop, dustpan, ironing board etc.)

IV. The Math/Science Center

(a) Children will increase their vocabulary of mathematical and scientific
words and clarify concepts.

(b) Children will use their counting, sorting and classifying skills.



(c) Children will get to know and understand size shape and textVe of
objects.

(d) Children will explore, manipulate and experiment with measurement,
temperature, time and weight.

(e) ohildren.will learn about matter and energy, living things and their
activities, our earth and man and his environment.

(f) Experiences will provide opportunities for the child to use all th
senses (touch, taste, smell, hearing, sight).

Materials Eeeded:

magnifying glass, color paddles, thermometer, magnets, prism, scales.
. terrarium, aquarium, seeds, bulbs, nuts, leaves, rocks, shells, 1-4tteries,

etc.

. empty bottles, paper cups, cloth of many textures.
growing plants and animals.
materials for counting, sorting, weighing and measuring (beads, small
blocks, beans. wood shapes, pegs and peg boards, empty egg carton, rulers,
measuring cups, sand and water.

. form boards for shapes and number games.
play money and cash registers.

. large dimensinnal numbers and letters of varied textures sandpaper, card-
board, beans, grits, cloth)

V. The Reading/Writing Center

a) gives opportunity for children to acquire pre-reading skills.

1
encourages appreciation of books (if taught how to handle and use them).
gives opportunity for children to talk, to look at books and to play
quiet games.

(d) increases verbal skills through story-telling, use of flannel board
figures and puppets.

(e) gives practice in writing skills.

Materials Needed:

. plenty of picture books, easy to read books and familiar storybooks.
large picture-card stories.

. puppets and puppet stage.

. home-made movie stories.
writing materials (pencils, crayons, paper of different types and sizes.

VI. The Listening/Music Center

(a) makes children aware that listening is important for information and
enjoyment.

1

b) teaches children-how-to-listen-effectively.
c) child is stimulated to create in rhythms and novement.

e

1increases oral skills.
increases auditory skills.

7 6
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record player and records (variety).
ear phones.

. mueical instruments (home-made amd. commercial

. filmstrips and projector (occasionally).

. music box.

. pictures of instruments and musical games.

. cassette recorder and tapes of children in your class.

VII. The Circle Game Center

1

a A quiet place for talking and sharing as a total group.
b A place for small gxoup lessons duningwork time.
c A place for making plans together.

A place for using manipulative games for promoting
-eye-hand coordination
-left-to-right orientation
-sequencing
-recognition of shape, size, color, eta.

(e) To introduce unit concepts to total group.

Materials Needed:

. Quiet comfortable area with bulletin board or display area.
Carpet if possible.

. Table toys (puzzles, lotto games, leggoe, put-together

. Shelves for displaY of table toys.
Table nearby.

VIII. The Outdoor Center

(a) Offers opportunity for gross-motor development through running,
climbing, crawling, skipping, jumping, playing.with balls, etc.

(b) Develops writing skills through sand play, painting drawing,
coloring, etc.

(c) Develops weighing and measuring skills through water and sand
play, woodworking, etc.

(d) Offers opportunity for children to watch plants and animals grow
and reproduce.

( ) Promotes development of social skills.

Materials Needed:

Area for woodworking
-tools, work 'bench, nails, wood, etc.

. Area for pets and plants
-cages or house
-dug up area for planting



. Area for wheel toys
- wagons, tricycles, stop signs, dress-up hats, wheelbarrow, old tires,
etc.

Area for large equipment
- swings, jungle gym, slide board, see-saw, walking board etc.

Area for sand, water and painting
- water and sand containers (can be home-made), old enamel tub, plastic
dishpans or child's inflatable swimming pool.
- easels, paints, brushes, paper.
-table for fingerpaint or otlaer art media being used at that time.

Many and varied materials are needed in each center. Teachers should
]2. liclake sugethate:er: laiziglercityz.f mIteris.:1: of many

thetom es; ent.
3 remember that you do not have to have all centers set up at once. You

may want to start out with a few and add others, take down a center to
set up a different one or stop one that is not working;
limit number of children wh,D can use center at a given time;

5 remember that messy centers should be placed near water supply or out-
side;

(6) try to place the block center in an area with wall space for safe
storage of large blocks;

(7) remember that the reading/writing center should be placed in a well-
lighted area;

(8) know that large and very popular centers should be placed together
(can get too crowded);
(1.9)remember that noisy centers should not be placed next to quiet_centers;
get familiar with tri-wall cardboard and the many ways it can be used in
your classroom;

(11) remember that many materials you need at school are within your reach at
home, the grocery store, in dumpsters, waste baskets, outdoors and
many other places, and they are free with a little effort on your part.

(12) remember too that there axe some parents and volunteers who would love'to
be asked to make something for your class (beanbags, doll clothes, sand
boxes,-games, etc.-)

Learning centers aid tremendously in providing opportunities for learning
many skills. However, time and time again studies have el. 'that systematic
programming of necessary learning sequences, involving direQL, 'Allohing, is
essential.

BIBLIOGRAPHY:

Hammond, Dales, Shipper and Witherspoon. Good Schools for Young Children. The
McMillan Co., N. Y., 1963.

Sargent, Betsye, he.teim,:tedTInDa. National Association of Independent Schools,
1970.
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Schattner, Regina, Early Childhood Curriculum for Multiply Handicapped Children.
The John Day Co., N. Y., 1971.

Space for Learning. DREW Publication No. (0CD) 72-51. U. S. Department of
Health, Education and Welfare, Bureau of Head Start and Child Service
Programs, 1972.

Wettlaufer, Deeth, Devry and Smart, Children's World. Holt's Early Childhood
Program, Holt, Rinehart and Winston, Inc., N. Y., 1968.

Prepared by: Annie Pegram
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SCHEDULING

Important components of a schedule:

(1) PROVISION SHOULD BE MADE FOR AS MUCH INDIVIDUAL INSTRUCTION OR
TUTORING AS POSSIBLE.

This can best be done by.planning small group lessons (6-10 children
When teaching children in small groups_your chancesoflainngLglgir.
attention and keeping their interest are far greater because

a. you can keep eye contact.
b. you can have each child answer questions several times.
c. yau have time to listen to individual children's answers

without others becoming restless.
d. you can involve all children actively in lessons.

(2) PROVISION SHOULD BE NAM. FOR AS MUCH FOLLOW-UP TEACHING AND PRACTICE UNDER

SUPERVISION AS NECESSARY.

(3)

60.

This can best be done in small groups also because

a. you can praise individual children for correct responses.

b. you can correct mistakes at the instant they occur. (Teacher can use

correct word or sentences, show again correct behavior by demon-
strating and then having child do it or 'say it' again.)

c. you can check if individual child needs to be taught an 'earlier' skill
first before attempting new task. (e.g.: can draw a circle before
writing a.)

LANGUAGE (OR LABELING OF CONCEPTS) IS THE MOST IMPORTANT AREA OF DEVELOPMENT
FOR PRE-SCHOOL CHILDREN AND FOR LATER SCHOOL SUCCESS.

It is true that we develop or grow up by passing through specific stages.
If basic concepts and ideas are not learned at the critical age or stage
when most people learn them, then progress is slowed dramatically there-
after. Here in this area we found 75% of the children were one to two
years behind in language development. These children need systematic
lessons often.

8 0



Each adult in his classroom must be a teacher - with appropriate ob-
jectives, strategies, and materials which insure success. The typical low-
budgeted programs for the handicapped prohibit the optimum number of
personnel which enable one-to-one teacher-pupil ratios. Therefore it is
essential that assistant teachers and/or volunteers be trained-to assume
teaching responsibilities which encourage small group experiences.

The schedule below has been used effectively to : create sub-groups;
share planning responsibilities; and foster individualization.

Teacher-Mary Assistant Teacher-Jane Volunteer
Curriculum Unit Lesson Music Gross Motor

Group A. Group B Group C
Group C Group A. Group B
Group B Group C IlmUP A.

Snack Fine Motor
Group A Group B Group C
Group C Group A Group B
Group B Group C Group A.

Storytelling, Self-Help Outside
Group B Group C Group A.
Group A. Group B Group C
Grou C Grou A Grous 3

LUNCH

Plan for Two Teachers:

Teacher - MATY
Curriculum Unit Lesson

Group A
Group B

Fine Motor
Group A
Group B

Self-Help Skills
Group A
Group B

Language Development
Group A
Group B

Storytelling
Group A
Group B

Assistant Teacher - Jane'
Gross Motor

Group :B

Group A
Music

Group B
Group A

Snadk
Group B
Group A

Outside
Group B
Group A

Art
Group B
Group A

8 I
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(1) Plan each day in detail.

(2) Decide who will teach what.

(3) Plan a suitable follow-up activity (for child to practice what has been

taught; for teacher evaluation and reteaching or repetition.)

(4) Make sure yau have at least two Imsualm small graup sessions.

(TO CUT DOWN WORKLOAD - REPEAT SMALL GROUP LESSON TO OTHER GROUP OR GROUPS.

(5) Try to ensure that activities planned give children the chance to do

much of the work.

(6) Have yau alternated listening with doing type lessons?

(7) Use snadk time/wash time for self help skill development.

(8) Have you taught any new songs this week?

Have yau taught any new games this week?

RESOURCES: Each other

LAP

DISTAR - LANGUAGE: DISTAR ARITHMETIC

PEABODY LANGUAGE DEVELOPMENT KIT.

PRE-WRITING - WRITING BOOK - (Gross Motor; Fine Motor and Pre-Reading
Skills.)

Prepared by: Margaret O'Connor

8 2



Learning
with

Success

ERROR FREE LEARNING

rearning
with

Positive Approach

"Errcr-Pree
= Learning'

"Error-Free Learning" is a unique method for learning and teaching.
It is appropriate for all Children, but most approlriate for children who
are behind in acquiring appropriate age-level skills.

Acquisition of skills for teaching in the "Exrcr-Pree Learnine
method requires planning and practice and evaluation. However, anyone
can learn how!

Basic Principles

1. Isolate the conqppt.
2. Concrete Abstract
3. Positive Reinforcement
4. Repetition
S. Short learning sessions
6. Get attention before present task

*7. Teacher's responsibility to 1,ve child succeed.

Four Specific Techniques: MODELING
PROMPTING
CUEING
POSITIVE REINFORCEMENT

Uiit-Fruits

1. Model -

Teacher demonstratee what she wants child to do.

Task [Given 5 plastic fruits and vegetables to find the red fruit.1

Example of Modeling: This is the red fruit (apple).
Teacher is a model and demonstrates exactly. what she wants the
child to do.

2. Prompt-

Giving physical help to child so that he does not make a mistake
in learning.

Task>Liven 5 plastic fruits and vegetables, to find th,ex74;177;77171

Example of Prompting: Child reaches for beet, bUt teacher takes hand
and puts it on apple.



3. cue-
Hint or clue to

These are cues:

child get answer right

Size Proximity

911M9. Color
Number Pointing with Finger

on Non-Interesting Obi-ject

'Given 1 .c fruits and vegetables, to find the red fruit.

Examples of Cueing:
Number - Teacher may decrease number of fruits and legetellles

shown to child.
Number & Color - Teacher may have only one red object (apple)

Amu, all objects shown to child.
Position - Teacher my_mi_aole in front of all other objects.

(She separates apple-from the group of other fruits
and vegetables.)

4. Positive Reinforcement-
The reward which is given after a child does a task or an action.
The result of positive reinforcement is that the task or action will
more likely to happen again.

Two types of reinforcement that all teachers can use:

Verbal
"Wow-Great Work!"
"That's tilt: Way."

"Good Worktag."
"Just Right!"
"I like the way you did that."
"What a Smart Girl!"
wYou're really getting Big Now."
"I like the way you're sitting."
(naming the appropriate behavior)
-3ood Writing.".

64.
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Non-Verbal
Smile
Hug
Handshake
Clapping
Nodding of Head
Pat on back, shoulder, hand
Wink



1'..50°173A9ZENG EVALUATION 1,UR14:

(PROUF,LESSON)

Teache Session #

te
'Evaluator

Direct The tola wing items are intended as a guide to observation endo
cri 4.4:00teitob sessions. They'should serve to focus your at-
taat104 t°0 di.112.6Z/1014e of InaJOr importance. Since the items are not inclu-
01ve' Akeas-- ,e- N add comments, reactions, or observations on the
form '44 pace0 0 -mats.

1110AVIC04,.. 03/BCT11%

could termitic

USE OF REINFORCEMINT (CONTINUED)

°II de - the lf- 4 objectives? Did the teacher enthaeiaatically de -
liver the reward?

loa the otive(a) opriatobie aPPr 6.
4.to

was thc objective (e) aobieved?

oP

90 teach 0022Piee4tirre!n
force ect; t

correcw 14°-7sponse?

t5 06PcIla .obildren

jlO

'sinoort%... eco ee?7N4-14.er ns

Olnrine:verbal. 'lleap.provsa
3.&*- 77 response

lad te,
reinfo, ger from:6 ela6 r6144c1

eme0 grouP?

ca-1_111;:ttentiou. 017 group to

' Nh °113f.:ciin; %8134°Illeclsolial reinforcement

tk%om oe

social

Did the oiler uae erbal rein_
foruemelltr

pia the t aolier use Verbal reirlforcement?

85

yes no

SH.APING AND MAINTAIIITING ATMENDING
BEHAVIORS

Did the teacher maintain the in-
terest and attention of group
thrc.,aghout the lesson?

yes no
by requLring and reinforcing
attending behaviors
by ignoring inappropriate
attention-getting behaviors
when possible
by varying order in which
chi2 zen wre called upon
by presenting materials
quickly



--STRUCTURING THE LESSON

Did teacher set appropriate objectives
for each child?

es no

Did teacher adequately communicate her
behavioral obje6tives to each child?

---Yes MC
by modeling desired behavior
by verbalizing directions clearly
and sitPly
by elimirsting excess verbiage

Did t^^cher require -asponse which
each child. 'vas able to perform correctly?

yes no
by prO7171aNii-cues when necessary
by eliminating the opportunity
vo make an incorrect response

- by isolating and sequencing
tasks so that difficulty of lcsPzals
corresponded to child's abilitj

MATERIALS
.,."

Were materials appropriate to the task?
yes no

Did teacher handle materials effectively?
yes no
by eliminAting distracting materials
by mAintainihg -;octrol of the materl ls



CUM

OBSERVABLE BEHAVIORS

Behaviors to Increase

1

2

3

4

5
6

8

9

10

87

8

9

10

Behaviore to decrease

1

2

3

4

5
6



COGNITIE continu
5. Enjoys simple stories read from! picture

book

'77 Recognizes himself in photograph

7 Repeats 2 digits

1. Listens to musical instruments including

record 1 er

Dev.

111111 111111111111111

11111111111111111111111ii 1111111111

NMI 1111111111111
MIN

30-35
9. Participates in storytelling

and_phrues)

10. Labels mud and clay products

with words

30-35

11. Names of common objects: flag, chair,

carbefork

..121.....alpolLto teeth and chin on re

1 . Xnows sex

14. Matc,....1.phe, colors

5 ean oint to ton

uest

e neck arm knee thuMb

16. Tells action in ictures

w

17 CanfnamelOpictures of 18 common 01)

18 Can count 2 blocks

ects

Ms torkie jag
20. Shows a I I riciation of est and resent

30-35

34

36

36-48

4348

36-48

3648

36-48

21. Correhends 3 prepositions (on top ,of,

under, inside)

SMITHFIELD-LAP Revision

(Sample Page)

7



Sample page - Smithfield LAP Revision- Worksheet
LANGUAGE

11. Uses plurals
Say, "This is a hoz." These are

r.
tj



Sample Card from

SKILL DINELOPMENT CARDS

GROSS MOTOR

6. Squat in play 06-48 months)

a. Squat on feet with hands on floor to balance.

b. Squat holding on to table.

c. Squat holding on to person's hand.

d. Squat holding on to a rope stretched between two immovable
objects.

Each step should be programmed to include:

(1) 2 hands holding on to floor, table, hand, rope.

'(2) 1 hand holding on to floor, table, hand rope.

e. Games:

(1) walk like a duck
(2) walk like a chicken
(3) jump like a frog

91



MONDAY

A. Group Concept Lesson

Concrete 1.

Picture

(Sample Lesson Plan from
Correlated Activities).

DN1T
72RANSPORTATION

Have a model of each of the following: car, truck, bus, train,_
airplane, helicopter, ambulance, tractor,,motorcycle. Ask
the entire class to name each object as you hold it up. Then
ask individual children to name objects.

. Hese pictures of carr, truck, bus, train, airplane, helicopter,
motorcycle, tractor, and ambulance. Ask the children .to take
turns matching the objects to the pict,mev. Then have children
name the pictures.
Teacher says, "I'm going for a rifo -Ung In a car."
Ask each child to repea the saxe -,.nd to think of
a different way he might travel.

L. Teacher asks the children to find the picture that goes with
each of the following:
a. Mother is guing to the store in oar
b. The farmer is plowing his field with his .

c. The pilot is taking many people for a long trip in the .

d. The man is driving something that has only 2 wheels. It's

FUnction 3.

Associa-
tion

a
e. This travelt.i oa a track and haa many cars. It's a
f. This travels up in the aid and .],as a large spinning

propeller on top. It's a .

If you are hurt, you will be taken to the hospital in a

If you are moving to a new house your furniture will be
moved in a

i. You come to school in a school

g-

h.

B. Art
1. Have the children draw a picture of their fav=ite way to travel.

Ask the children to tell the other children what they-have drawn.

C. Masic

1. To the tune of "Here We Go Round the Mulberry lush".
"This is the way we drive our car,
drive our car, drive our car.
This is the way we drive our car,
happily down the road.

Have the children each make up a verse to the song.

D. Language - small group

1. Give each child a toy vehicle and ask them to name it. Also have them
tell who might be driving the vehicle and where they could. be going.

9 2
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TRANSPORTATION Page 2

MONDAY (Cont.)

2. Play the game about taking a trip. Say "I'm going in a truck to
Grandmother's house. I'm taking a book." Next person says, "I'm
going in a truck to Grandmother's house. I'm taking a book and r.
coat." Each person repeats what the previous-person says and adds
one more item.

E. Games

1. See D. Language # 2.
2. Use bicycles on the playground, pretend the bicycles are tractors,

a motorcycle, etc. and have a relay race. Do the same with wagons.

F. Storytelling

1. Same various vehicles made of felt. EaNe the children choose a vehicle
to put on the flannel board. Ask the children to tell about the vehicle
they choose and about a trip they might take.

G. Fine Motor

1. Make a large newsprint 'map' with a strai.oht road about 18" long
and 3" wide. Put a picture of a house (or green spot) at one enE
and a picture of a school (or a red spot) at the other. Have the
children drive the toy ear from the house to the school withaut
going off the road. Always start at the left side of the paper with

a horizontal road. Teach the commands "Go" and "Stop" and "Top"

and "'Bottom".

Use another large 'map and have-the car go on a curved road to the

school. This lesson introduces the curved line. As child's skill
increases, decreases the width of the paths.

2. Make a worksheet for the number 1. Put a cross on the pictures of

one thing.

9 3
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JOHNSTON COUNTY COMMUNITY ACTION,P.O. DRAWER 1435, Smithfield Nbrth Carolina 27577
November 1, 1973

TRAINING PROGRAM - TEACHING ASSISTANT FOR DEVELOPMENTALLY HANDICAPPED CHILDREN

This employee will assist with the educational program for the developmentally
handicapped preschool child currently being carried out within the Jbhnston
County Head Start program by the Chapel Hill Outreach Project. This is a new
position and will enable more children to be accommodated in the present program.

The objective cf the Chapel Hill demonstration project is to provide a model for
the creation of an overall learning experience in which maxumum success potential
for individual children is realized through the teachers planning cf appropriate
sequential taks. Nithin this context, the assistant will receive fram Chapel
Hill Outreach workers and Head Start staff specific training on the job, in
workshops and in seminars, in the following areas: Days

1. Evaluation of the child's existing skills through the use of observation and
diagnostic teFting, including the Peabody, Frostig, Caldwell and LAP program; 30

2. Development of a prescriptive educational program with specific curriculum
objectives for meeting a child's individual needs; 30

3. Selection and de lopment of appropriate teaching aids and materials to meet
the prescribed educational and behavioral objectives; 31

Development of evaluation skills to assess the child's progress; and 31

The training and involvement of parents in the dhild's educational program
through reports, counselling and home visits. 35

In addition, this assistant will receive training from Head Start staff and
training officers in:

1. Early childhood development 24
2. Head Start goals and objectives concerning social intellectual, physical and

emotional development; 24
3. Day care licensing requirements; 11
4. Health and nutritional requirements of preschool children; 11
5. Family counselling; 11
6. Local social services available to Head Start children and families; 11
7. Record keeping; and 8
8. Use of appropriate audio-visual equipment. 7

The trainee must show evidence of ability to rc2ate well to preschool children
and sensitivity to their individual needs. She shoul-1 also show evidence of
enough security and judgment to handle crisis situations and be able to work with
all races without discrimination. A high school diploma is not required; the
trainee will be encouraged and helped to obtain a GED certificate.and to take
advantage of adult education wyurses at Johnston Technical Institute,

The teainee will need a driver's license. If she does not have ,ne, driver
education training will be profided.



Chapel Hill Training - Outrea.ch Project
and

Johnston County, N. C. Community Action, Inc.

WORKSHOP

on

SPECIAL SERVICES TO HEAD START CHILDREN

Smithfield Head Start Center
May 16 - 17, 1974

* * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * *
AGENDA

Thursday, May 16 8:30-9:00 Registration and coffee

9:00-9:10 Welcome Paul Keller, Director.
Johnston County Community Action, Inc.

9:10-9:30 Collaboration between Outreach Projeot,
Chapel Hill and Johnston County Head
Start Program

Barbara Semrau, Outreach Project

9:30-10:30 Overview of Program
Slide presentation - "'Resource Services
in Head Start"

Magertha Sanders, Head Start
ShirleyMorgan, Head Start

10:30-10:45 Coffee Break

10:45-11:15 Video-Tape presentation on the Home Program
Home Program Staff

11:15-12:00 Introduce Leexming Accomplishment Profile

12:00-1:30 Lunch

1:30-2:00 Slide presentation - LAP
Shirley Morgan, Head Start

2:00-3:00 Smithfield LAP - Revised for Head Start
Classroom

Sally Towlen, Head Start
Louise Bell, Head Start
Olean Simpson, Head Start
Janie Purvis, Head Start

74. 9 5



Friday, May 17 9:00-9:30 Group Discussion
Nagertha Sanders, Head Start

9:30-10:30 Teaching in Head Start Based on LAP
LongBamge Objectives- Magertha Sanders
Behavioral Objectives

David Wilson, Outreach Project
Lessons Plans
Error-Free Learning
Role Play - Teaching from Objectives

Shirley Morgan, Head Start-

10:30-10:45 Coffee Break

10:45-11:45 Special Materials for Special Children
Magertha Sanders, Head Start
Shirley Morgan, Head Start

11:45-12:00 Slide presentation - "A Language Stimulation
Program for Young Children"
Mary Malcolm, Head Start

12:00-1:30 Lunch

1:30-2:00

2:00-2:15

2:15-3:00

Movie - "Building Social Skills"

Slide Presentation - Specific Behavior
Program as used with Head Start Children
Barbara Semrau Outreadh Project

Curriculum Units
Room Organization

Juanita Beasley, Head Start

Program Coordinators:

Shirley Morgan, Head Start
Magertha Sanders, Head Start
Barbara Semrau, Outreach Project
David Wilson - Outreach Project



PARTICIPANTS AT SMITavimilD WORKSHOP

May167.17, 1974

Agencies Represented

Memorial United Head Start Center Johnston County Mental Health Center
High Point, Nbrth Carolina Smithfield, Nbrth Carolina

Wake-Raleigh Head Start Center Child, Inc. Day Care Center
Raleigh, Nbrth Carolina Smithfield, Nbrth Carolina

Day Care Center for the Retarded Greene Lamp, Inc.
Fayetteville, North Carolina Snow Hill, Nbrth Carolina

Franklin, Vance and Warren Head Start Program
Henderson, Nbrth Carolima

Cumberland Head Staxt Center
Fayetteville, North Carolina

Farmville Center for the Retarded
Farmville, Nbrth Carolina

St. Paul Head Start Center
Greensboro, North Carolina

Edgecomb Nash Mental Health Center
Rocky Mount, North Carolina

Guilford County-Head Start
Greensboro, North Carolina

Johnston County-Day Care Center for Retarded Children
Smithfield, Nbrth Carolina

Tots Incorporated
Snow Hill, Nbrth Carolina

Migrant and Seasonal Farmworkers Association
Raleigh, Nbrth Carolina

CCAP Inc.
Fayetteville, librth Carolina

Family Services, Inc.
Winston-Salem, Nbrth Carolina

Johnston County Health Department
Smithfield, North Carolina

76.
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III. RESOURCE SERVICES

The design of the intervention program emphasized the mainstreaming of

young handicapped children inihe regular Head Start setting. To implement

this intervention program, a remume classroom was established in ne

Smithfield Center of the Johnston County Head Start Program. This room was

not an isolated component, but an integral part of the Head Start center.

By the establishment of the resource room in ths: center, the regular

classroom teachers were able to observe the operation of the room, meet with

the resource teachers, and receive guidance in working with handicapped

children. The children, too, benefited from the location of the resource

room in the center itself. They were able to move easily from the regular

classroom to the resource room, and back again.

The goal of the Johnston County Resource Program was to provide a

model for enhancing the development of young handicapped children in a

Head Start setting.

A. PROGRAM OBJECTIVES

An abstract of the proposal states the following dbjectives for the

resource services:

- to assess specific developmental skills of children referred

to the intervention program

to establish a resource center for the development, implementation,

and demonstration of prescriptive developmental programs for

handicapped children

- to develop a program of intake services and individual pre-

scriptive educational programs

- to extend individual prescriptive programs to the regular

Head Start classroom

- to involve parents of handicapped children in the prescriptive

developmental prograMs 9 9



- to increase the rate of development of handicapped children

in cognitive, fine motor, and language skills

- to have optimum maintenance of handicapped children in the

regular Head Start classroom

B. STAFF

1. Selection

The resource classroom was staffed by a teacher- and an assistanct teacher

selected by the Johnston County Head Start director from his regular staff.

Both had displayed competence in the classroom and were considered to be

well-qualified, both by experience and training, for assignement to the

resource classroom. The teacher had seven years of experience in

Head Start, and was considered to be especially skilled in the maintenance of

a well-organized classroom. The assistant teacher had four years of experience

with preschool children, and three years of college education. This

professional training made her a likely candidate for the job of assistant

teacher in the resource room. These two teachers were known to be compatible and

possessed skills which complemented each other.

2. Training

The resource room teachers participated in all of the pre-service and in-

service training sessions described earlier in this monograph.

During the first month of school, the resource room teachers received special

training from the Outreach staff. No children were admitted to the resource

program during the month of September. This allowed the teachers '66 spend eight

hours a day in training and preparation for the job ahead. This month of

training was spent in providing the teachers withthe skills needed to meet the

needs of developmentally handicapped children and in helping them to prepare

and use materials especially suited to this type of child.

78.



The resource room teachers spent at least two days each week with

a member of the Outreach staff, receiving training in many of the same

components included in the preservice training. These components were

dealt with in greater depth and the teachers were expected to study and

practice until they were able to demonstrate mastery of the skills required

for the task ahead.

The end of September the teachers had developed executive competence

in all of the following areas:

- identifying children in need of skill development

- the,use of the Learning Accomplishment Profile-

- the use of positive reinforcement

- the writing of instructional objectives

- the use of error-free learning techniques

- effective story-telling

- the preparation of fine motor activities for the developmentally

handicapped

- the use of the Peabody Language DeVelopment kit

- the use of SRA Learning to Think

- the use of TRY materials

This month was also spent in the planning of the daily schedule, the

preparation of materials, the arrangement of the room for the use of small-

group lessons, and the building of equipment, such as room dividers and book

shelves.

.3. Roles

Although one teacher was designated as "teacher" and the other as

"assistant teacher", there was no distinction Made intheir teaching

roles. The responsibilities of the classroom mere equally divided and decisions

101were made together.

Both teachers assumed the responsibility of serving as consultants to the

regular teacher in the center, and both served as liasons between the Outreach 79.



Project and the Johnston County Head Start program.

3n the classroom, the teachers accepted equal responsibility for the

educational program. They alternated teaching the largegroup lessons and

the small-group lessons Nsre divided between them. One teacher

consistently taught the cognitive small-group lessons, while the other

taught the fine motor activities. The planning, lesson preparation, construction

of materials, and evaluation and recording tasks were shared equally.

In January the MIN mothers were introduced into the program. Two of

these women worked in alternating shifts,in the resource room. Although they

were trained in methodology and assessment techniques their major responsibility

consisted in carring out the plans that had been prepared by the original

two teachers.

C. LEARNING ENVIRONMENT

1. Room Organization

The room was very large, bright, and well-equipped as a preschool classroom.

There was a child-sized bathroom located in the classroom, as well as a low

work-sink. Tri-wall cardboard was used as dividers in order to provide quiet

work areas and to eliminate the possibility of distractions.

Fven though there were divisions within the classroom, the size of the

room itself gave a feeling of openness and spaciousness.

An observation window was installed in the classroom and an observation

booth was constructed in an adjoining room. (See APPENDIX for technical data

on the construction of this booth.)

_ 102
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2. Scheduling

The resource room was structured so that the teachers worked with a maximum

eight children at one time. These children were issigned to the resource room

for an idefinite length of time, usually varying from one month to five months,

depending on the needs of the individual and the rate of progress made during the

child's stay.

Once the child was released from the resource program, the resource teacher

worked with his regular teacher in planning an individualized prescriptive

program for him.

The child who had been referred to for resource services spent one and

a half hours each fty in the resource roam. The reaminder of the day was

spent in the regular classroom

The daily schedule for the resource room was as follows:

DAILt SCHEDULE

8:30-8:50 Greeting and re-Group Conce t Lesson

This lesson emphasized expressive language, allowing each child

to participate in a group discussion. It was the function of the

large-group concept lesson to set the theme for the entire dgy.

The format of this lesson was kept constant throughout the year,

enabling the children to predict the direction the discussion would

take, and allowing them to cope with the situation successfully.

The materials and lessons used ia this large-group activity

followed the Curriculum Section of the LAP.

1 0



8:50-9:10 Small-Group Lesson (4 children or fewer in each group)

a) Cognitive group -- planned and taught by Teacher A.

b) Fine motor group -- planned and taught by Teacher B.

The children were grouped according to their long-range

objectives. Lessons were planned to meet these objectives.

Most of the small-group activities were based on the Task Section

of the LAP.

Teacher-made materials, TRY materials, and SRA materials were

used during this time.

Work Period

At this time .che children were able to choose their own activities,

although the teachers continued to work closely with guiding,

directing, and assisting them in the activities selected. Gross

9:10-930

motor, social skills, and self-help skills were generally

and taught at this time.

9:30-9:45 Small-Group Lesson

a) Cognitive group -- planned and taught by Teacher A

b) Fine motor group -- planned and taught by Teacher B

This small-group lesson was similar to the first, except that

the children alternated groups, those who had the cognitivr

lesson earlier going to the fine motor group, and vice versa.

9:45-10:00 Language

The Peabody Language Development kit was used at this time and

the teachers followed the lessons outlined in that kit.

This schedule WaS duplicated from 10:30-12:00 with the second group of

children. (The second group was not added until the program had been in

effect for a month and a half.)

assessed

105
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The afternoons were spent in lesson preparation, evaluation of

student progress, construction of materials, development of long- and

short-range dbjectives for each child, and consultation with classroom

teachers.

From October until March the Outreach staff members met weekly

with the resource teachers for the purpose of reviewing the prepared lessons

and of offering-constructive criticisms of them. These lesson plans were

written three weeks before they were to be implemented, thereby giving the

Outreach staff time to read them and suggest possible changes. The LAPis

long-range dbjectives, and prescriptive programs prepared by-the

teachers were also reviewed during this time and assistance was provided

in writing others.

The Outreach staff also consulted with the resource teachers in

the afternoons to disauss the morning lessons, which had been supervised

by means of the Observation booth.
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D. CHILDREN SERVED

The initial identification of children to be served was di5cussed fully

in Section II of this monograph.

Once the children had been identified, the first group of resource children

was assembled. This group consisted on one child from each of the five

Smithfield Head Start Center classrooms. These children were identified

by the regular classroom teachers as "first Choice" selections, that is, those

children most in need of the services of the resource room.

It was the plan that as a child returned to the regular classroom his

paace would be immediately filled by another, keeping the resource room

population constant.

Teaching Priorities for Children
Identified as Needing Resource
Room Services

1 -)9

Referral Sources



Initially the teaihers referred children who were deficient in skills.

As the resource room teachers became more experienced, however, the teachers

were allowed to refer children whose behavior in the regular classroom

was a problem to the teadner.

A small percentage of the daildren served in the resource room mere

so far behind in one or more areas of development that they were unable to

attend the regular Head Start classes when they first entered the resource

roam. These children were served in the resource room and then gradually

mainstreamed into the regular classrooms.

1 10

87.



-88.

E. CLASSROOM ACTIVITIES AND RECORD-KEEPING

1. General Procedures

The most distinguidhing feature of the resource room procedures

was the extent to which lessons were individualized. Although most of

the lessons were taught to groups of children, each was prepared with the

objectives for each child in mind. Groups mere never so large that the teacher

was unable to tailor lessons for the individuals within them.

The curriculum of the resource room was based on the Unit Section of the

LAP, and each lesson within the curriculum was taken from the Task Section

(hierarchy of skill levels) of this booklet.

Since each activity was structured so that it was clearly appropriate for

each child, the concepts of error-free learning and positive reinforcement were

easily applied. The children received positive reinforcement for participating,

talking, listening, working, playing cooperatively, and accomplishing difficult

tasks.

The general atmosphere of the resource room was always one of constant

activity and quiet orderlines.

2. Specific Procedures - A Case Study

The specific procedures of the resource room IN,..re varied, and were

tailored to the individual needs of the children. In spite of this variance,

however, certain procedures can be considered to be typical. Perhaps

these procedures could best be illustrated by means of a case study.

The following case study illustrates the complete resource room program for

Ronald Smith a child developmentally delayed in cognitive and language skills.

Nhen a child is considered for resource services a folder is started for the

purpose of record-keeping and constant evaluation. The contents of this folder

represent every aspect of the resource services from initial consideration to a

final year-end evaluation. The following illustrates the contents for a

typical child.
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Class: 4 year olds

Date: October 10, 1973

Teacher's Name: Ers. Jones
School: Smithfield Head Start Center
Child's Name: Ronald Smith
Child's Birthdate: April 6, 1969
Parent or Guardian: Ester
Home Address: 402 Walnut Street

Smithfield, Nbrth Carolina
Tc.,:ephone: Nbne



CONTENTS OF CHILDIS FOLDER

1. LAP - Leaxning Accomplishment Profile.

2. Objectives for child.

3. Representative work with dates.

Z. Informal evaluation upon entry in program.

S. Test data - Caldwell,PPVT, DDST, Frostig.

6. Follow-up sheets (done weekly).

7. Behavior programa - toilet training!, etc.

8. EValuations by others - doctor, psychologist, etc..

9. Parent conference information - dates; what objectives were
disaussed; other topics.

10. Home Visit Guide.

11. Parent assessment - what do parents feel child should have
priority for learning. . . fine motor skills, langua4e, etc.

12. Developmental profile.
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Referral to Outreach Classroom

This form was completed by the regular Head Start teacher and

forwarded to the resource room teachers for active consideration.



REFERRAL TO OUTREACH CLASSROOM

Teacher's Name: 70114 c-Ac.41) Date:

School: lArt 106 4,12ad /Val?' (.1A1-VIL Grade:

Child's Name:

Child's Birthdate:

Parent or Guardian:

Home Address:

kaylet-ed

I 9 le 9

TEACHER'S DESCRIPTION OF PROBLEM:

707110-14-

/C,e)1,0-42-1W eCtte; t

a4Werrilj

,e/Gea-4
CY1

Age:

Telephone:

/tL2 ,Z141d /nearn t;.re4&

rite,
04. adae6 -e-A

fa, an,eu,LeA,0 a.

1.&)40,411
A A.t-

'no

JAA.Le,A

115
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No Some Average Well Very Well'
'

1. Able to sit in desk.

2~ Able to participate in group
lessons.

Able to listen to directions.

L. Able to complete assigned work.

V'
5. Able to initiate contact with

peers and adults.
. Able to do grade...level work. V-

7. Able to attend for more than
ten minutes.

. Able to interact appropriately
with Reers.

. Able to adjust to open class-
room" situation (if this is
a licable).

Special Problems: (Please comment if necesserY)

Physical

Eating Habits

Toileting Habits

Other



PRIORITY OF SERVICES

Rate in order of priority to you.
lowest priority.

2 Appropriate classroom behavior.

= your highest priority; 5 . your

4-/ Attending skills (looking and listening habits).

5 Independence in work habits.

.2 Appropriate,peer interaction.

/ Improved skills in fine and groas motor, language
and self-help development.

cognitive social

Check any of the-following which 'would be an area of difficulty for the
child:

v.' 1. Rote counting.

v7 2. Rational counting.

Lj. Shapes-name and drawing.

.// 1

4. Colors - matching and name.

Numerals - naming and writing.

v/ 6. Letters - naming and writing.

v/ 7. Can write name.

8. Intelligibility of speech.

(Also, indicate by circling the item which is a strength for the child.

Please add more specifics where you are!

41/a.6(
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b. Observation in tle

As soon as the child had been referred to the resource rooml the

resource room teacher went to the regular classroom and observed the

childts behavior. This observation form was filled out during that visit.



OBSERVATION IN REGULAR SETTING

Child' s Name : -1611a.

Teacher's Name: Ars
Date of Referral: Cer.- IC'

Time:

Age: "I Grade: 14 year clA

School: c
Date Seen: net . 15.

C. :30 to ii C) C) Total Minutes 30 ,i I ; in.

Observer:

Behavior Comments

1. Sits in desk. SlcitlIN ylcei ei ct.i.t. lo k.t.

y v i c h ! , (1 i s t t , a t..0 L.., i

2. Participates in group lessons
>(_.,1,(1.."-,,,. -- a. ,,ck 4-1,:..,. e va 1

3. Listens to directions
SCC4,0,3 i-t. -Cc-at-1,0 Oi-itee Ciu'iLiAztt

4. Completes assigned work --11,0-tCAo4.41./.0,acIL

5. Initiates contact with peers
and adults

)45410,J,Lo -ect.-4) al aciAjta
hut ;
hi:It -f t 1 ciil ',kJ

. Does grade level work
a (C:. ) it tt pa.2 Tit.ifqA

7 . Attends for more than 10
minutes.

r

8. Interacts with peers

Additional Comments:

-

c; C.Z" 1.1.f Z
/

< .



c. Informal Evaluation Checklist

Before the child was actually enrolled in the resource room, this checklist

was completed by the resource room teacher. The information gleaned from

this form assisted the teachers in determining BOMB fUndamental objectives

for the child. From these objectives, beginning lessons were planned and

the placement of the child within the group was arranged.



INFORMAL EVALUATION CHECKLIST

-Prepared by Toby Klein
Chapel Hill Training
Outreach Project

Child's Name Pa-raid--

Teacher's Name erni.41) School

Date of Referral . Date Seen

A. LANGUAGE:
1. Tell me your name first tr last
2. Where do you live?
3. Are you a boy or a girl?__________________
4. How old are you?
5. When is your birthday?
6. Labeling - Pictures

ball t/ dog
bike v." bird
car i/' horse COW
clock cat 1/
telephone rabbit
spoon .../ monkey
man I/ pig
woman yr bee
baby v/ fish
boy bear
girl turtle

7. What do you do when you're:

cold 70 191_44-

tired
'°14-/°hungry

8. Can you whisper? t71,4_io( 4-0 Witialt,
Can you talk very loud?

9. Prepositions:

car in box 1."" aar behind J/0-
car under box 102/24Lt %ar beside
car in front v"" car-between Airc.

/3; COGNITIVE:
1. Rational CountiAg

Give me 2 blocks Lr.

Give me blocks
Give me..1 blocks
Give me 8 blocks
Give me TO blocks

2. Rote Counting /-



Informal Evaluation'CheCkliet 2

Show me the chip:

red ,/' purple
yellow brown
blue black
green vAlte
orange

What color is this?

red v purple
yellow A.,,Ad- brown
blue /Ltd black
green ,..au.A... white
orange

Show me the:

circle t/ rectangle 0
square c==-23 diamond AN
triangle Ej star tr

What shape is this?

circle Olt rectangle k . A
square /41.1 diamond

star

Concepts:

Which one ia big?
Which one has more?
Which:one is longer?
Which one is little?
Which one has less?
Which one is shorter?
Find 2 that are alike.
Find 1 that is different
Which one is first?
Which one is last?
Which one is on top?
Which one is on bottom?

C. GROSS MOTOR:
1.. weak forward
2.- Walk backward V -
3 . kiCk ball V (RA-) nOte A or L 'f'oot)
i. throw bell tr"

:5. catch ball
6.' jump

7. hop----
(note no. of seconds:

:

8. stahd-on-one foot
9. walk.backward heel -to -toe'

skip



Informal Evaluation Checklist p. 3

D. FINE MOTOR: Bandedi=s: rI4pr

1. tower of cubes vr T (note no. of cubes
2. bridge of cubes yr (17; u;naatilit)
3. diagonal bridge of cubes
L. formboard 1

5. 7 piece puzzle 3 4)4/Aced
6. copying:

7. draw 3 bubbles
8. draw a person
9. draw a house

10. write name

E. BODY PARTS:

1. eyes V. 6.
2. nose w, 7.

3. mouth 8.
L. ears ./ 9.

5. arms-77 10.

100.

legs 10'

elbow
feet
fingers 40
head

123

11. toes
12. knee
13. hands v,"

14. hair
15. eyebrows





c opr

102.

125





WRITE A WE

DRAW A HOUSE
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d. Adml to
2.2-21-11

1) - Daily Lessons

The
L1.
earning Accomplishsrint Profile served as the basis for the entire

reSOUre ryara prOgIsam,

the LAp

Each child was assessed in all skill areas by means of

ptam thia skill ass essment, long-range objectives were derived.

These lorlg_rghge objectives then serVed as the basis for every lesson taught in

the re204.0 room. gy analYzing the skills necessary to meet the objectives,

the te-Ramt
erS -were able to dEvelop individual daily lessons for each child. As

-

soon a2
che child Iras able to meet his objectives, this accomplishment was

recordeq the 1,0 and new objectives were determined.

The eoll014ing diagram illUstrates the interrelationship between the

LAP ancl th instructional Program in the resource room:

RE- ASSESS

DIRECT

TEACHING

,M WM=

IO NIEDE_MORE

130

INO. somas

ACHIEVED

SKILLS TO MEET

LONG RANGE

OBJECTIVES

DID NOT

ACHIEVE SKILLS

TO MEET WHO

RANGE MS.

$. ONO= elm



ibliog.

woe Behavior

Assessment

Date

Mani ates e beater

Builds tower of nine

cubes

Holds crayon with

f' rs

Str' "beads

*Mark 1. for positive demonstration of skill

Mark . for negative demonstration of skill
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Ronald - Long Range'Objectives

Gross Motor

1. To be able
2. To be able
3. To be able
4. To be able
S. To be able

Fine Motor
1. To be able
2. To be able
3. To be able

4. To be able

to pedal a tricycle.
to balance on one foot for five
tO Squat in play.
to skip on one foot.
to stand on one foot for 4-8 seconds.

seconds.

to build a:tower of 5-6 Cubes.
to cut with scissors.
o drive nails and pegs.
td iMitate building'of bridge with cubes.

Fine Motor - Writing
1. To be able to imitate a horizontal line.
2. To be able to imitate V stroke.
3. To be able to copy V.
I. To be able to copy H.
5. To be able to copy T.

Social Skills
1. To be able to initiate own play activities.
2. To be able to attend to storytelling for 15 minutes.
3. To be able to ask for favorite stories.

Self Help
1. To be able to lace his shoes.
2. To be able to put paste on toothbrush and brush teeth.
3. To be able to pour from a plastic pitcher.

Cognitive
1. To be able to associate use with objects.
2. To be able to name all colors.
3. To be able to count two blocks.
4. To be able to put together a seven piece puzzle.

'. "'"'

Expressive Language
1. To be able to give the use of objects.
2. To be able to say the nursey rhymes "Jack Be Nimble" and "Jack And Jill"
3. To be able to whisper without having it modeled for him.
4. To be able to change voice to a faster pace.

Receptive Language
1. To follow 3 and 4 step direction.
2. To demonstrate understanding of prepositions: in, under, behind, between,

and around.
3. To demonstrate understanding of action verbs.



-Small Group Lesson Ronald

Ob'ective: To be able to match sets of 2 using concrete objects (4 out
of 5 times).

Materials:

To be able to discriminate a pile of 2 blocks from a pile of
1, 3, 4, or 5 blocks (4 out of 5 times).

1. yarn
2. 2 toy cars
3. 2 spools

4. 2 buttons
5. 2 clothes pins
6. 10 blocks

Procedure: Place 3 circles of yarn on the table in front of the child.
Place 2 spools in one circle, 2 buttons in another and 1
toy car in the third. Say, "I will point to the sets that
match." Model by putting a hand on each of the 2 sets that
match. Change the objects in the yarn circles, but have
2 objects in 2 of the circles and one object in the third.
Have the child find the sets that match by pointing!
Continue changing objects in the circles.

Place 2 blocks in front of the child. Say, "Touch 2". Model.
Say, "Touch 2". When the child does so, ask, "How many did
you touch?" Model, "I touched 2". Place a pile of 2 blocks
and 1 block widely separated on the table and ask the child
to touch the pile of 2 blocks. Continue this activity using
a pile of 2 blocks and a pile of either 1,3; 4, 5 blocks.

Evaluation: Ronald easily matched sets of two 5 out of 5 times. Ronald
was able to discriminate a pile of 2 blocks from 1 block
(5 out of 5 times) but he could not discriminate 2 when
3, 4 or 5 blocks were used (2 out of 8 times).

136



112.

Large Group Lessons -

"Unit for the Week - Tools"

Objective for Wednesday: To be able to identify "saw" from other tools every
time on request, by

(1) discriminating real - concrete - saw from other tools.
(2) verbalizing label of "saw" ( or approximation of label).
(3) discriminating picture of "saw" from picture of objects and other

tools.
(4) showing how to use saw.
(5) classifying saw as a tool. (Tool is defined as something we use

to help us make and fix things.)

Procedure:

(1) Teacher labels real object as "saw". Ask children to touch and feel
saw. "Tell me what you touched."

(2) Ask children to find saw within box of tools and objects.
(3) Teacher or another child models how to use saw. (Have wood to

demonstrate.)
(4) Children pantomime use of saw and sing sang, "This is the Way We

Learn to Saw" (to "This is the Way We Wash Our Clothes").
(5) Teacher has pictures of tools on board. Children come up and find

saw among pictures.
(6) Teacher uses flannel board. Teacher labels "saw" as tool and defines

what tool is. A. children,"Does saw belong to tool family or
fruit family?" 'les, it belongs to the tool family. A saw is a tool."

(7) Teacher puts picture of saw with other tools on flannel board. Ask
children why the saw goes there, and repeat "The saw is a tool."

(8) Have several categories of flannel board pictures (animals, fruits,
tools, things we ride in) and ask children to which group the saw
belongs.

Small Group Lesson: (Based on individual children's objectives) - Ronald, Bev &Ed
Ob'ective: To make a V stroke within a 1" wide stencil path using a
magic marker; starting and stopping at the appropriate points 3 of 5
times on request.

Materials:
(1) Stencil of V
(2) Magic marker
(3) Sand
(4) Paper .

(5) 1" cube
(6) Small toy car
(7) Large chalk

Procedure:

(1) Teadher models and labels "V" stroke in wet sand.
(2) Child imitates in &and.
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Teacher models, using her finger and a stencil on paper starting on
the green dot ana stopping on the red dot.
Child uses his finger and st-gys ithin the stencil starting and stopping
at appropriate points.
Teacher models and child has turn using stencil on paper with:
a. one-inch cube
b. small plastic car
c. one-inch diameter chalk
d. magic marker.

Evaluation:

Ronald was able to easily imitate V in sand. He was successful in his attempts
to move the cube and car on the stencil. He had a bit of difficulty keeping
the magic marker on the stencil, but he was able to meet his objectives
4 of 5 times.

138
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Eadge

Expectations were clearly established and each child knew his

responsibilities in the resource room. Two of the basic expectations

were: (a) sitting through the lessons, and (b) participating in each

lesson.

At the beginning of each class period a badge was pinned on the

children. If the child remained seated during a lesson he received one

star. If he participated in the lesson he received a second star. As the

teacher pinned these stars on the badge, she paired this token with verbal

praise. Those children who had received at least 75% of the possible

stars by the completion of the time in the resource room were given a

sticker on a lloon Work Award" card. The children were extremely proud of

these awards, and looked forward to the reaction of their teachers when

these awards were brought back to their regular classroom. The teachers would

often call the attention of the class to the fact that,a Good Work Award had

been giveu.

Name - Ronald

1. Come to large group
works in large group

. Cleans-up

ilk. 139



3) Home Follow-Up Sheet

At the end of each two-week interval the resource teacher sent a follow-

up sheet to the parents. This sheet described the curriculum of the resource

room and suggested correlated activities which the parents could carry out

with their children.

When it was possible the teachers delivered this follow-up sheet

personally to the parents. This afforded them the opportunity to discuss

the child's progress and to alert the parents to the changing needs of their

child. The resource teacher7 visited each home at least once. When it was

not possible to make personal visits, the resource teachers sent the follow-up

sheets home with the children.

A typical follow-up sheet for Ronald follows:



The past two weeks

and mailman

FOLLOW-UP SHEET

'Ronald has been working on the colOr red

Ronald can do these things:

1. He can match red objects to red pictures

2. He can sort red objects from objects of different colors

3. He can sort pictures of red from non-red pictures

4. He can mark the red pictures on a worksheet

S. He can identigy the mailman

6. He can demonstrate the use of an envelope

Some suggested activities to do at home are:

1. Mark with a large magic marker all the red pictures

in a magazine or catalog

2. Let him meet the mailman to get the mail

3. Take him to the post office with you to mail a letter

or parcel

Give him paper to draw pictures on. Help him fold

4' the picture to put in a used envelope

141
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4) Prescriptive Program

When the child had achieved most of the long-range objectives

determined at the time he entered the resource room, he returned to full-time

participation in his regular Head Start classroom.

A detailed prescriptive program accompanied the child back to his

regular classroom. This program was updated monthly by the resource room

teachers in close collaboration with the child's regular teacher.

The following is a prescriptive program for Ronald.

14 2
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Prescriptive Program Teacher: Mrs. Jones

Ronald

Entry Date: 10-4-73
Exit Date: 2-1-74
Prescriptive Program for February

Gross Motor Objectives

1. To be able to pedal a tricyule.

a. When the weather is suitable for the class to go outside, work
with Ronald on the tricycle. He is getting it a little bit now,
but he needs to be told when to push which leg down. If the tri-
cycle is too big, his legs will not reach. Work on this for
five to ten minutes during outside play time.

2. To be able to weak on a line.

a. Set aside about five minutes each dgy to work with Ronald on this.

b. Put down on the floor a strip of masking tape and let Ronald walk
on it. He is to keep his feet on the line at all times.

Fine Pbtor Objectives

1. To be able to draw a simple house with windows and doors.

a. See the program for drawing a house that the resource class has.

2. To be dble to trace a diamond.

a. For the first step, dot out a diamond on the chalkboard. Let him
trace it.

b. After he has mastered this step, dot a diamond on paper, and let
him trace it with a magic marker.

c. Then dot a diamond on a piece of paper and let him trace it with
a pencil.

Social Skills Objectives

1., To be dble to talk so that-he can be heard and understood.

a. Anytime Ronald is saying anything to you and you can't understand
him, ask him to repeat it. Make sure he is not biting his bottom
lip, for this hinders an understanding of what he is saying.



Wben you have ROnald repeat a Statement', have him do it in phrases
at first, rather than try to repeat the thole sentence at one time.

2. To be able to ask for neeconds" at snack time.

pls what 5roll want."

b. oPlease, may I h-aye some more juice, crackerS, etc.?Y

1- To be able
to read his own name when printed with cues and to discrim-

1-hate Ilia name fran others in class.

First, Bbnald mat learn to recognize his own name, with cues and
$ee the resource class for a name reading program on

Ronal&

bs

e

pat hie nale on all his work. Then ask him what ycu hale written.

when all the child:vents names are up in the room, ask him to-_find:
11:1. name and Ie11 you what it is.

2. th

be able to put together a seyen-piece puzzle.

Free play tj_me.

L a Op

1. able to demonstrate understanding of concepts: more7less; top-botom.

During free time work with Ronald with piles of blocks or other toys,
bave elloose the group which has more blocks.

b. Do the same with cookies during snack time.

e. use a jaa, with a lid - have Ronald point to the top and:bottom, and
halre bizT1 set it on the top and bottom. Have Ronald take off the lop.

al-Q:1222

1. zz, able to put toothpaste on brush and brush teeth.

a, Let Rorlaid pUt hiS Tga toothpaste on his brush, but always watch
to see that he knows when to stop.



5) Year-End Evaluation

A Year-End Evaluation was written for each child. This evaluation listed

all of the skills which the child did not demonstrate when he entered the

resource room but did demonstrate at the end of the year. Skills were

listed in the areas of gross motor, fine motor, social, self-help, cognitive

and language development. Additional comments about the child's abilities

were included. Standardized test scores were not included, but were kept

on file in the resource room.

A copy of this report was given to the child's new teacher at the beginning

of the next school-year.

Ronald's /ear-End Evaluation follows.
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learEild Evaluation JUne 3 1974:--.

RONALD:SMITH

Date:of Entry: 10/4/73
Handedness: Right
q,A.: 4,6

by Magertha Sanders
Shirley Morgan
Smithfield Head Starb

Gross Motor Skills

A. Skills which Ronald did not demonstrate having in FebruarY, 1974:

1. Pedal tricycle
2. Balance on one foot five seconds
3. Go up stairs using alternating feet
4. Skip on one foot
5. /lop on one foot
6. Balance on one foot for 10 seconds
7. Walk backward, heel-toe
8. Skip on alternate feet
9. Can jump rope

10. Hop 2-3 yards forward on each foot separately
U. Jump from height of 12", landing on toes only

B. Skills which Ronald has acquired since February, 1974:

1. Pedal tricyole
2. Balance on one foot five seconds
3. Go up stairs using alternating feet
4. Hop on one foot
5. Balance on one foot for 10 seconds
6. Hop 2-3 yards forward on each foot separately

Ronald is a very short little fellow for his age. This causes his balance
to be a little off. However, he can balance on one foot for up to ten
seconds. He is able to pedal a tricycle, but because of his size it has to
be a small tricycle. He can go up stairs using alternating feet, but he does
use a handrail whenever one is available. Be can also hop on one foot.

Fine Motor Skills

A. Skills which Ronald did not demonstrate having in February, 1974:

1. Drive nails and pegs
2. Draw simple house
3. Print simple worde
4. Imitate cross
5. Ca.gy H, T
6. Trace diamond
7. Copy. cross
8. Draw man with two parts
9. Dray three bubbles correctly

10. Copy star
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I

11. Copy square
12. Copy cross
13. Copy triangle
14. Copy rectangle with diagonals
15. Prints first name
16. Draws recognizable man with head, trunk, legs arms and features
17. Print numbers 1-5
18. Copy diamond

Year-End Evaluatil
Ronald Smith

B. Skills which Ronald has acquired since FebruarY, 1974:

1. Drive nails and pegs
2. Draw simple house
3. Imitate cross
4. Copy IT, H, T
5. Trace diamond
6. Copy cross
7. Draw man with two parts
8. Draw three bubbles correctly
9. Copy square

10. Copy cross
11. Cogy triangle
12. Copy rectangle with diagonals

In the area of fine motor development, Ronald's skills were very low. IL
the area of geometric shapes, Ronald can cogy a cross, square, triangle, and
rectangle. He can trace a diamond, but can not yet draw it by himself.
Ronald cannot write numbers 1-5, but he can count objects up to ten. He can
draw three bubbles correctly. He can copy the letters IT, H, and T, but
does not recognize them or make them by himself. He cannot write or copy
his name.

Social Skills

A. Skills Ronald did not demonstrate having in February, 1974:

1. Help put things away
2. Understand taking turns
3. Play cooperatively with other children
4. Respect property

B. Skills Ronald has acquired since February, 1974:

1. Help put things away
2. Understand taking turns
3. Play cooperatively with other children
4. Respect property

Ronald was a very disruptive child in large group situations. It was also
very hard for him to stay in his seat when he was supposed to. He is now able
to help put things away at clean-up time. He has learned to share and that
he cannot always be first. Along with this, he has learned to play cooper-
atively-with other children. He is very understanding of another person's
feelings. If his teacher has been out sick, he is the first to ask how she

ing when she returns to school.



Self-Help Skills

A. Skills which Ronald did not demonstrate having in February, 1974:

1. Picks up toys and puts them away
2. Discriminates edible substances
3. Pours well from pitcher
4. Laces shoes
5. Cuts with knife
6. Dresses and undresses alone
7. Ties shoe laces
8. Undresses self except for back buttons and laces and ties

B. Skills which Ronald has acquired since February, 1974:

1. Picks up toys and puts them away
2. Discriminates edible substances
3. Pours well from pitcher
4. Undresses.self except for back buttons laces and ties

Ronald is relatively independent in the area of self-help. Ronald can
button and unbutton most sizes of buttons and he can zip and unzip zippers.
He is not able to lace or tie his shoes. Ronald is naw able to discriminate
edible substances. At one time, if you gave him a plastic fruit the first
place it would go would-be his mouth. Now he looks more carefully at ob-
jects before he tries to eat them.

Cognitive Skills

A. Skills which Ronald did not demonstrate in February, 1974:

1. Point to chin on request
2. Match two or three primary colors
3. Name all colors
4. Can name one pictured animal from memory
5. Shows appreciation of past, present and future
6. Comprehends prepositions on IgRof, under, inside
7. Compares textures
8. Can assemble seven-piece puzzle in 150 seconds
9. Can name materials objects are made of

10. Knows day, night
U. Can compare three pictures - which one is prettier
12. Can tell pictorial likenesses and differences
13. Selects heavier weight invariably
14. When shown three circles, counts three
15. Can make opposite analogies
16. Matches and names four primary colors
17. Can obey commands using four prepositions
18. Can define six words

\19. Matches 10 or 12 colors
20. Gives home address
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21. Knows source of 15 of 20 actions
22. Gives age
23. Can form rectangle of two triangular cards
24. Can judge weighti
25. Names dime, penny, nickel
26. Learns left from right
27. Can tell similarities or differences in 9 or 12 pictures
28. Can count six objects when asked, "How many?"
29. Can tell which is bigger, a cat or a mouse
30. Can tell what number follows 8
31. Can tell how a crayon and pencil are the same and different
32. Understands numbers up to ten

B. Skills which Ronald has acquired since February, 1974:

1. Point to chin on request
2. Match 2 or 3 primary colors
3. Can name one pictured animal from memory
4. Comprehend three prepositions: on km ef, under, inside
S. Compares texture
6. Knows day, night
7. Can compare three pictures, 'Which one is prettier?"
8. Can tell pictorial likenesses and differences
9. When shown 3 circles, counts three

10. Can make opposite analogies
11. Gives age
12. Can form rectangle of two triangular cards
13. Learns left from right
14. Can count six objects when asked qlow many?"
15. Can tell which is bigger, a cat or a mouse
16. Can tell what number follows 8
17. Understands numbers up to ten

Ronald can make simple opposite analogies such as hot-cold, big-little,
light-dark. He can match 2 or 3 primary colors, but can only name consis-
tently green, orange and black. Sometimes he can get red and yellow. In
the area of number concepts, Ronald can only recognize 1 and 2. He consis-
tently rote counts from 1 to 10. Ronald can count objects up to 10 and
tell you how many. Ronald can tell pictorial likenesses and differences in
simple pictures - pictures that are not cluttered with numerous objects or
complex scenery. He is able to give his age but not his home address. He
knows what town he lives in but not the route on which he lives. He is able
to distinguish his left from his right.

Language Development Skills

A. Skills which Ronald did not demonstrate having in February, 1974:_

1. Understand concept of "one"
2. Give ftll name on request
3. Ube 200 or more recognizable words
4. Say a few nursery rhymes
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5. Tell action in pictures
6. Whisper
7. Change voice to faster rate
8. Increase volume of voice
9. Use plurals

10. Verbalize opposite analogies
U. Carry out four-step command, using prepositions
12. Define four words in terms of use
13. Give home address
14. Give age and birthday
15. Ask meaning of abstract words

B. Skills which Ronald has acquired since February, 1974:

1. Understand concept of "one"
2. Give full name on request
3. Say a few nursery rhymes
4. Tell action in pictures
5. Whisper
6. Change voice to faster rate
7. Increase volume of voice
8. Verbalize opposite analogies
9. Carry out four-step command, using prepositions

10. Give age
U. Ask meaning of abstract words

For Ronald to have had such limited language skills when he entered school
he is progressing at an appropriate rate. It was difficult to understand
what Ronald was trying to swy. He spoke very softly, and his words were
mumbled together. Nowhis voice level changes appropriately with a change
of environment - inside and outside. His words are spoken more clearly; if
he cannot be understood, he is asked to repeat it very slowly. Ronald
is able to carry out a four-stage command using prepositions. Sometimes the
command has to be repeated 2 or 3 times so that he understands what he is
expected to do.

Outstanding Behavioral Characteristics

Ronald has a tendency to throw a temper tantrum. These occur very seldom;
maybe four or five in a school term. This usually occurs when he does not
get what he wants. Ronald is put on a cot and ignored. If he continues
to cry and carry on, a certain privilege is taken away from him, something
he enjoys very much such as outside play time. Usually he comes out of it
by himself.
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3. Program for Behavior Management

Although the badge system described earlier was effective in managing the

behavior of most of the children, some children obviously needed a more

structured behavior program. For some, the badge and the Good Work Award

simply were not valued and an alternative reinforcer was needed.

The following is a specific behavior program that was carried out in

the Smithfield resource room. This program, designed for Jill, was developed

by the resource teachers with the assistance of the Outreach staff medbers.

a) Pinpointing the Behavior to Change

In order to identify the behavior that was most in need of change, the

teachers were asked to list observable behaviors that one would want to increase

and the observable behaviors that one would want to decrease.

Using the form shown below, the teachers listed these behaviors. The behavior

with the highest priority for change was selected. In Jill's case "getting

out of seat" was considered to be the most desruptive behavior. Therefore,

"sitting in seat with only the badge and verbal praise as reinforcers" became the

target behavior.

CHILD'S NAME: Jill DATE: January 10th

OBSERVABLE BEHAVIOR

BEHAVIOR TO INCREASE

1. staying in seat dur Ag lesson
2. following through with teacher's

requests
3. sharing
I. cleaning up

BEHAVIOR TO DECREASE

etting out c':::::*46)
2.

3. throwing things
4. swearing
5. lying on floor and screaming



b) Collecting Baseline Data

A WIN Mother was given the primary responsibility for collecting data

during this behavior program. The data collector recorded the number of times

Jill left her seat during the large-group lesson.

Out of Seat -- Not On-Task

Da7 Pia Ad Ay /7/4f
TOTAL

Iarge-Group

9,:./.5- to

/1

DV /ues IA/ /--/s-

Lgrge-Group

to 9,"..R5- fOM iii14

Mg/- / /
Selecting a Reinforcer

If a reinforcer is to be appropriate, it must be something that is

seen by the child to be of value. In Jill's case, a hair barrette was

highly valued and the teachers decided to use this as the reinforcer for

this program.

In order to receive the barrette Jill had to stay in her seat until

she had accumulated a certain number of colored Chips. The number of chips

required to earn a barrette was increased as the prcgram progressed.
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Gradual St s of Intervention Fro ram Leadin to the Ta et Behavior

From the very outset of this 1.,ehavior management program the token

reinforcer (the barrette) was paired with the badge worn by the other children

and with verbal praise. AS Jill's behavior improved, the token reinforcers

were phased out and the badge and the verbal praise were left as the sole

reinforcers.

Reinforcers

Week 1 2 chips = barrette badge verbal praise

Week 2 3 chips = barrette badge verbal praise

Week 3 3 chips = yarn in hair badge verbal praise

Week 4 badge verbal praise

e) Graphing

The collection of data continued during the entire program in order

to determine the effectiveness of the reinforcers. The data collected

during this time was graphed daily and showed clearly that intervention

was effective in increasing the target behavior.

16

114

12

1 0

2

0

-r 'W 'TH 'F 'T 14 'TH F 11

6.6 average times 2.5 average times
out of seat

128.

153
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F. Evaluation of Resource Services

1. Skills of Children

a) The majority of the resource room children were referred for

special services for the purpose of incrasing their rate of skill

development. The initial test scores of the resource room children were

significantly lower than the mean scores of all of the other Smithfield

Head Start children.

Cooperative Pre-
school Inventory

PPVT

Oct.

Resource Room
Children

Regular Room
Children

31% tile 63% tile

,

-2 years -1.4 years

The post-testing conducted in May indicated that the resource room

children made significantly greater gains than did the children not

served in the resouxce room,

Percentile Points Gained
in 6.5 months

Resource Room Regular Room
ChildrenChildren

Cooperative Pre-
School Inventory

314
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Peabody Picture Vocabulary Test

Pre-test 2 yeaxs below norm

Post-test 1 year 2 months below norm

+2

+1

NORM n

1

-2
PRE

GAIN 10 MONTHS

Cooperative Preschool Inventory

Pre-test mean score In percentile points 31

Post-test mean score in percentile points 65

90

80

70

60

50 NORM

40

30

20

10

0

PRE

111
POST

GAIN 34
PERCENTILE POINTS

NOTE: Average time betwten pre- and post-assessment was 6.5 months.

15,5
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d. Observable Changes

The primary assessment tool used in the resource room was the LAP.

Ey means of this instrument gains in all areas of observable behavior

were documented. In many cases the changes were dramatic and obvious to

even the casual observer. For example, a child-who had previousi uttered

only one-syllable words became extremely verbal and sociable, even to

the point of being a "cut-up" in the classroom. Another child had been

subject to severe temper-tantrums. After several weeks of participation

in the resource room this child's propensity for tantrums was completely

eliminated.

Although the gains across all the children served in the resource

mom were less dramatic that some individual cases th4., LAP Developmental

Profiles for these children indicate that there was an average gain in

all developmental areas of between ten months and one year. Worthy of

particular notice is the fact that these gains were made in an average

time of 3.7 months. Prior to their admission to the resource room these

chliften had a mean rate of development of 81%. After receiving resource

room services these children's mean rate of normal development had

increased to 90%.

NOTE: 3.7 months indicates the time the children spent in the resource
room and the time that they were in the regular classroom with a
prescriptive program.
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MEAN DEVELOPMENTAL PROFILES
OF

RESOURCE -ROOM CHILDREN

Gross Fine
Motor Motor Social Self-Help Cognitive Longuoge

Note: 3.7 month ;:. elapsed between the first and the second
assessments of-the children's skills.

- 157
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2. Skills of Teachers

The role of the resource room teachers became broader than being

simply teachers in a self-contained classroom. They, in effect became

"resident experts" on whom the teachers could call for assistance with

av component of the Outreach training course. They served as consultants

to the regular classroom teachers and held frequent conferences with them.

The resource teachers served as a primary resource to all of the teachers,

preparing the prescriptive programs and supervising the follow-up

services. In addition, they demonstrated specific techniques and were

dbserved by the regular teachers in the dbservation booth.

1 8
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BATA ON CONSTRUCTION OF
OBSERVATION BOCTH

Equipment:

3 mics: Calrad model 10-19 (816.42 each)
1 pa emp: Grommes-Precesion 5-10 (51.00)
1 mixer: Calrad model 10-74 (TI.S7.4) ($10.33)

1 8 speaker: WS 884 and box TBW-8 WX11,105.00,
2. Terminal bo:c: CU-2105-A Bud (81.90)
- assorted connectors and cable. 1 9VDC battery (for Clarad 10-7h Mixer)
Power extension and receptacle

The System:

Objective:
1) to inable observers in the Observation Booth to overhear teacherchild and

child-child interaction in the Resource Room

2) to have a source for recording the verbal interaction via VTR or ATR
(video tape recording or audio tape recording)

Construction: The system consists of three mics, a four channel mono mixer,
a mono p. a. amp, and an eight Ohm speaker. The mics are,Calrad 10-19 (numbered
2, 3, and h 1 being a provision fOr another source such'es aUXilary or mic
input from within the booth. The mics have one conductor:shielded cable going
to the Terminal box (TB-1). Here the signal is transferred to a three ConduCtor
shielded cable which then takes the signal to the Calrad 10-47 mi erminating
with regular phone jacks.: The mixerioutput is a line output to.7. e Mic
input of the Grommes Precision s-10 amp. (See specs sheet). This aMp is a tube'
type amp. Output from the amP goes to the eight ohm speaker-.

1ate7.Dkls worthy of saving in case the project Should wish to move the set up
should be : the mics :(cut'the cable at the entry into the terminal box), the
mixer, the amp and the speaker.

Power for this equipment is supplied via an extention run from a recepticle to
a three-outlet terminal strip located inside the cabinet where the equipment is
housed. All equipment is bolted to the shelves or walls to deter theft or
accidentP1 disconnection.

Applications:

System is used to provide a listening device covering verbal interactions
in the resource room in the following four applications:

1. Parents of children in the program observe their children in the
daily program.

2. Regular teachers of the children observe the behavior of their students
while in the resource room.

Inservice training of home personnel is furthered by weekly sessions
involving observation of behaviors of children and techniques of teachers
in the resource room.

Visitors and college students observe resource room use and activities.
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SECTION IV

HOME PROGRA.M - TRAINING FOR WIN MOTHERS
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IV. TRAINING PROGRAM - WIN MOTHERS

The federally-funded program, Work Incentive Now, is designed to provide

training and employment to poverty-level mothers. The Johnston County

Community Action Agency utilized this rich resource of potential personnel

in serving handicapped children.

The WIN mothers received training to teach in two settings - the resource

classroom and homes. They had two target groups - parents and handicapped

children. The first component describes the training they received to

work specifically in homes with parents.

A. Pre-Service Training For the Home Program

There were five three-hour sessions of pre-service training before WIN

mothers actually went into'homes. After home training began there were

weekly training sessions. Training was conducted by members of the Outreach

staff and resource classroom teachers. A b'r.,Ii7!'2 sketch of the training

session follows:

Topics

Session I

Strategies

Purpose and advantages
of home training

DARCEE home training materials

Special handicapping
conditions

Outreach slide show

Characteristics of
parents of handicapped
children

Discussion-

c_a_SDL.2_10e;
Stress; Parents of Handicapped
Children

Siblings of the target
child

Outreach Slide-Tape Program
Discussion

1 (.3 2
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Session

Topics Strategies

LAP developmental areas
and relationship to
child development

LAP
IAP slide-tape program

Task analysis Discussion of' LAP
Outreach handouts

Positive reinforcement Outreach handouts
Film's Building Social Skills

Session III

Topics Strategies

Importance of keeping
records
Record keeping system
to be used with program

Record-keeping form
Discussion
Practice
Keeping data

Session IV

Topics Strategies

Use of materials -
collecting and making
materials to meet learning
objectives

I Saw A Purple Cow
Home Teaching - Caldwell
DARCEE materials
Workshop

Session V

Topics Strategies

Scheduling visits
Home training session

Role -Playdng



B. Inservice Training

1. Inservice Training Sessions

Weekly training sessions were held with the home trainers and family

coordinator. These meetings provided an excellent opportunity to share

ideas and strategies and to work out problems encountered. It also gave

home trainers a chance to plan activities for the coming week.

2. Topics Covered in the Inservice Training Sessions

Review of previous weekis home training session

- Were activities appropriate?

- Did parents work with their child during the week?

- Any specific proglems?

- Review home training sheets.

Discussion of coming weekTs training session.

- What activities will be taught?

- What materials will be used?

- Any special problems.

C. Training Considerations

It was extremely important in setting up the training program to consider

the resources and constraints of the WIN mothers. They had many resources.

One was their desire to teach children and parents. They were committed to

training parents the best way they knew. Another asset not to be overlooked

was their acceptance by the community in which they worked. They were con-

sidered community members - not outsiders. Entry problems were eliminated.

In designing the training it was important to consider the background of

formal training of the WIN mothers. This meant to eliminate abstract

concepts and professional jargon which had no meaning for them. For instance,

"task analysis" as a term was never mentioned. Other expressions, such as

"break it down into small steps" were used. Terminology such as "Behavior

modification" was eliminated, but the concept was explained practically and iMply.
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Many written materials are available that can speak directly to WIN

mothers. DARCEE has many low-cost materials available that can be used in

training WIN personnel.

Role-playing was an excellent training technique. It provided a concrete

model for imitating effective teaching strategies. The more practice the

WIN mothers had, the better they bacame, and the more comfortable they felt

about what they were doing.

Teaching children came naturally for most of these -others as they had

been teaching their own children for years. But instructing adults preseLted

a new experience. It took practice far th'em to be comfortable with this

new role.

When ideas were pre .ated systematically in understandable terms, the

WIN mothers learned very quickly and contributed many creative suggestions

which enhanced the services to the young.

165



D. Services to Parents

Families of children in the Resource Boom were initially provided the

same services as all other parents of Head Start children. These services

were mainly social service in nature. Parents were encouraged to volunteer

to work in the classroom and attend monthly parent meetings. These

meetings were conducted by the social worker and covered topics of interest

to the parents, such as nutrition, cooking and banking.

1. Needs Assessment. An infornal needs assessment was conducted with

each family in the resource program to determine parental perspective of

needs. Initial entry into hames was facilitated as the Outreach coordinator

was accompaniek by the Head Start social worker, who was trusted by the

familiea. The needs assessment was very simple, and conducted as a structured

interview. The parents were asked Ilhat goals they had for their child

to learn as much as possible, but they felt powerles:- to do anything about

it. We also found that parents were trying to teach their child, but the

methods and concepts they were using were inappropriate. For example, in

one home the grandfather was giving Mary a dime for every day she could

count as high as thirteen, and would frequently forget from one day to the

next. Memorizing numbers was not an appropriate task for Mary. With just

a little training this grandfather aould become an excellent teacher.

It was decided that the most meaningful contribution of the Outreach

Project would be the training of parents to work with their own child.

le to transportation and babysitting problems in this rural nommunity,

it was decided that parent-training would be conducted in tho %come,

2. Nome Trainers There were several issues that had to be resolved at

this point. The first question was: who mill be the home trainers? It was

decided that WIN mothcrs would be utilized as home trainers.
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A social worker aide also worked with the home program. The WIN mothers

made excellent home trainers because they were already acc.,eoted by the

community and entry problems were minimal.

It was imporfAnt that the Head Start Director be involved in all the

plars that were made.__His approval and cooperation was essential at all

points during the program.

3. The Families Served With limited staff it was not possible to

serve all families in the home training program. Families in the home training

program were recommended by individual teadhers in the center. Teachers

selected the ten families they felt could benefit the most from a home train-

ing program.

E. Home Visiting Schedule Homes were visited onau a week by home trainers.

Any less often tended to be too long for parent and trainer to work inde-

pendently. More often than weekly could become an :s.n-..7.trualon on tha parent's

time. Hca? visits lasted an average of 30 minutes. l''rents were expected to

wrrk with their child at home daily for 15 minutes.

F. Materials Many of the families in the program didn't have materials

available to use ia teaching. Therefore tile Outreach program provided the

followLg materials to each family:

:agazines story books - from the school
slissors

library
construction paper - all colors 5" .1C 7" index -ards
paste magic markers
witit paper balls
1-inch cu%es all colors play dough

householcl items
Alargo contact--paper-covered box to put
all materials in

Materials used in meekly training sessions were made from these =ter:ills.

There were three guidelines that were ur...d in regard to materials:
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1. Take all materials that mill be needed for the week tj teaching
wdth you to the hone.

2. S,7::est to.the parestht -all materials be kept in the box pro-
vided and be usr:d only at teaching-time.'

3. Assure t1:13 parents that rratelcil. sre free.and don't have to be
paid-for if lost or destroyod.

G. Record-Keeping RecordB of the home training program mere kept in

several waYs.. Each home trainer kept a personal log that contained untes

about each contact with the family. It included date and tire of contact,

person contacted, questims that need to be answered and techniques that

needed uork. This log served as a personal review of each visit by the

home trainer.

Parents li'ar,1 also asked to keep a record of their daily work with their

child. Parents indicated on the form provided (See APPENDIX) which dgys they

rkeci with.their child and how many times the child was able to do the task.

From. these records the parents were able to see that they were teaching new

things to their child each week.

Each family was provided a wall chart calendar and stars. Each dgy

they worked with their child they put a star on the calendar. These calendars

%
became a source of pride to the families and were displayed in many living

rooms.

It is important that records be as simple as possible and ask only

useful information.

H. Home Training Session Ihe home training session was structured basic-

ally the same way eadh week, This schedule gave the home trainer and parent

a format to follow.

1. Evaluation of previous week's training
Discuss with the parents
- were activities appropriate (too hard - too easy?)
- were activities interesting?
- what materials were used?



Review the home training sheet
- how many days did the parent work with the child?
- was the child able to perform the task correctly?

Review any materials the child has made or worked with. REINFORCE THE
CHIID AND THE PARENTS FOR WORKING.

2. Demonstrate activities for the coming week with the child.
- explain the new home training sheet
- make sure you explain the purpose of the activity very clearly
- provide all materials needed for the task
- ask the parent if there are any questions
- break down the activity into small steps if necessary
REINFORCE THE CHILD.

3. Parent practices activity with child.
- check to see that parent is carrying out the activity
REINFORCE THE PARENT AND CHILD

4. Informal information exchange
- discuss atly questions and ideas with the parent
- confirm next week appointment.

I. The LAP The Learning Accomplishment Profile (LAP) was the basic

II curriculum" used in the home. Behaviors listed ih the LAP were the tasks

that parents worked on with their children during the week. One advantage

of the LAP is that it provides. -; 6evelopmenta1 sequence that can be followed

in each of the six areas of development - gross motor, fine motor, social,

self-help, cognitive and language. Parents were assisted in emphasizing those

developmental areas in which their children were deficient. The Home Trainer

evaluated the child's progress by making notations on the LAP.

J. Ilihat Was Target At Home? The home train,. . tried to teach in hames the

same skills the child was learning at school. This proved to be very helpful,

especially in language. For example, a child who was .7equired to speak in

complete senteces at school was allowed to express his desires at home by

non-verbal gestures. The parent and home trainer practiced requiring complete

sentences at home. This coordination of 4...1fort brought about increased

language development.
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K. Emma The home training program in Smithfield proved succesatil.

The parents who had participated in the program showed marked improvement

in their relathip to their childrcn. They were able to spend the time

with their children more productively than had previously been the case.

The WM mothers too, developed skills in working with children which

made it possible for them to seek permanent employment with the Head

Start program.
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1. Child's Name:

2. Address:

MENTAL NEEDS46SESSIIENT

3. Telephone number (home):

Please list persons that live in the home and their relationship to the child.
(asterisk indicates person providing information)

NAPE RELATIONSHIP AGE

*.

What languages are spoken in your home?

How long have you lived in this neighborhood or community?
Where did you live before?
For how long?

6. What community activities are you involvect in?

7. What other agencies in the community do you rceive services from?
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. Do people in your fam4y work outside the home?

NAME CONPANY HOURS

9. What skills do persons in your family have that will be useful to our center?

NAME SKILLS

10. What are the best hours for members of your family to be involved in the
center?

NAM HOURS



11. Which of these activities would you or members of your family like to parti-
cipate in?

Volunteer time in the classroom

Help with painting, decorating and building equipment for the center

Raise money for extra center activities

Decide on equipment purchases for the center

Research and take action on educational problem for handicapped children

Participate in a sibling group

Be in a parent group to discuss concerns

Have a home visitor come to your home to work with you and your child

Learn how to teach your child self-help skills

Serve as a member of the Advisory Board

Other

12. How do you think that members of your family can benefit by having your child
in this program?

13. Comments:



PRIORITY OF SERVICES TO PARENTS
(PSP SCATR)

Please rank those areas which you feel are most important. Put a one (1) beside
the most important area, a two (2) beside the next most important, and so on.
Please do not use a number more than once.

Provide training to parents.

Interpret test results.

______.Provide transportation.

Suggest other available services in the community.

Counseling for family problems.

Establish parent organization.

Provide afternoon program.
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PARENT RATDIG OF NEEDS FOR SERVICE
(10RNs)

Please rate all the following areas of service according to their importance for
you.

Please Check:
not

important
some

importance
very

important

1. Training in classroom activities and
teaching methods.

2. Interpretation of test results.

3. Counseling for family problems.
'Aloa,

4. Suggestions of other available services
in the community.

5. Help with managing behavior'of children
(temper tantrums, toilet training,
eatin: habits, etc.)

6. Transportation. .

7. Suggestions for home activities for the
preschool child.

8. Training for brothers and sisters of
the preschool child.

9. Meetings for groups of parents.

10. Suggestions for inexpensive or
home made learning and play
materials. .7

Please make any comments or suggestions for other services yeti feel are important.

Thank you

1)48.
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PARENTAL PRIORITY FOR DEVELOMENTAL GROMTH

(PPDG SCALE)

Please rank those areas which you feel are most important for your child to
learn while he or she is in the pre-school Program. Put a one (1) beside the
most important area, a two (2) beside the next most important, and so on.
Please do not use a number more than once.

Fine motor development, i.e., coordination of fine or small muscles used
for activities such as tying shoes, using scissors, buttoning clothes,
stacking blocks, using% pencil, etc.

Gross motor development, i.e., coordination of large muscles in activities
such as walking, jumping riding a tricycle, throwing a ball, etc.

Receptive language, i.e., understanding what is said, such as in followimg
directions, understanding simple commands, for example: "Bring me a
toy", "Open the door".

Expressive language, i.e., naming objects, stating what he wants, stating
likes and dislikes, expressing his needs and feelings.

Social development, i.e., relating with adults, teachers, peers in ap-
propriate manner such as sharing, cooperating, playing.

Emotional development, i.e., appropriate expression of feelings and emotions
such as controlling temper, not crying excessively, not hitting, biting
or hurting others.



Schedule of Family Services
Prepared by:. Janet Grim

Chapel Hill Training-Outreach Project

ahild's Name Child's Teacher

Address.

Parent's Name

1. Learning objectives to parents in parent-teacher conference

2. Priority of services and learning objectives

Date

3. Written progress and home follow-up activities Oct.

Nov.
Dec.

Jan.
Feb.
Nhr.

MAY

4. Parent-teacher conferences 1.

2.

3.

Newsletter 1. 2.

3. 4.

6. Parent training meetings 1. 2.

3, 4.
5. 6.

7. 8.

9. 10.

7. Written year-end evaluation of pupil progress

Date.

Date

8. Home visits 1. 2. 3.

9. Receive copy of community-guide to resources.

Date

10. Other:

17 8
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NEWSLETTER
JOHNSTON COUNTY HEAD.START

Mar,th, 1974

The Resource Room

Magertha Sanders
Shirley Morgan

Diane Chappell Editor

Flossie Jones
Betty Bryant

We are very glad to bring to you again the news from the Besource
Room of Johnston County ffead Start. We hope that what we have to say will
help to keep Ur:parents aware of the activities:of the students in the
Resource Room. '

Since the last newsletter sel--..ral of the student's have left the

Resource Roam and re-entered th....r regular classrooms. The- students are
Nancy-, Timothy, Howard, Michael, Sonya, Jacqueline and

The students presently in the Resource Roam azs (first shift) Debra,
Jill, Michelle, Timothy, Vickie and Davie. The second shift includes stu-
dents Glen, Christopher, Frederick, Gladys, Chester, Vivian and Ross.
Flossie Jones and Betty Bryant are naw assisting Mrs. Sanders and Mrs.
Morgan in working with the children in the class.

Due to a change in the school hours the hours of the Resource Room
have been changed. The schedule now is (first sh14%): 9:10-9:20 - greetings;
9:20-9:40 - group lesson; 9:40-10:00 - small group work; 10:30-10:45 -
free play; 10:45-11:00 - Peabody lesson. (Second shift): 11:15-11:25 -
greetings; 11:25-11:40 - group lesson; 11:40-12:00 - small group work;
12:30-12:45 - Peabody lesson.

Since February Flossie Jones, Betty Bryant and Diane Chappell have
been working with some of the children and their parents at home. Sonya,
Linda, Howard, Timothy, Ross, Michael, Nancy and Chester are in the home
program. Ths reception that we have received from the parents has been
highly cooperative. We have worked with Nancy on the prepositions behind,
beside, and the color yellowr. Ross has been working on writing his name,
and on the letter A, using the dotted lin: method. He has also been making
a simple chain from yellow construction paper, building a simple bridge,
ard tracing a simple house. Sonya has been working on writing her name
with the dotted line method, saying and recognizing her number 1-10, and
understanding number concepts 1 to 10. Presently she is working on her
ABC's A-F. Timothy has been working on colors red, blue and yellow;
building a simple bridge and cutting with scissors. Howard has been working
on number 1-10 and understanding the number concepts. He has also
boen writing his name with the dotted line method. Linda has been working
on learning the color yellow and on word pronunciation.

All of the students are progressing quite satisfactorily on their
specific assignments. Parents are great teachers! We are seeing improve-
ments in the students' work and are getting reports from the teachers and
parents that the students have improved in their work. We are anticipating

_

even better work from the students.
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2 - Newsletter - March

Skills the Children ate Mbrking on in thc. Resource %am:

Fine Motor
Copying geometric shapes
Drawing simple house
Body parts
Letters V, H and T

Gross Motor
Walk backward, heel-to-toe
Jump rope
Balance on cae foot

1 52.

Cognitive
Name body parbs
Read pictures
Recognize own name
Learn three nursery xhymes
Learn 1/4;o1ors

Lansaage
Talk in complete sentences
Learn haw to whisper

Social and Self-Help
Learn how to get along with other
Zip And button clothes
Tie shoes

iSO



WHAT DO YOU SEE?

Can you find ten things?

1. lamp 6. elephant

2. fish 7. flower

3. iron 8. hammer

9. pitcher

10. hat

gl we

5. hen

1St 153.





SECTION V

liEME:IAL LANGUAGE PROGRAM
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V. REMEDIAL LANGUAGE PROGRAM

Speech.and language disabilities have long been a major concern

of teachers of the disadvantaged. Children whose environments are limited in

the nuMber and quality of experiences that can stimulate language growth often

come to school with small vocabularies, sentences of inadequate length, an

inability to make sentence transformations, as well as general disabilities in

the areas of visual or auditory association, reception and the like.

Some disadvantaged children have speech handicapps -- articulatory

disorders, voice problems, and stuttering -- conditions which require Some

type of early intervention in order to remediate these deficiencies before
\

the children are ready to enter the public school system.

The teacher r. in the Smithfield Head Start Program expressed a concern

for these children and requested that the Outreach Project staff assist them

in setting up a remedial language program that cauld diagnose the individual

problems of the children and develop a systematic approach to correction..

A. Program Objectives

The Outreach Project therefore assisted the Smithfield Head Start

program i. establishing and carrying out a remedial language program to

meet the following Objectives:

1. to assess the language and cognitive skills
olds who are referred to the remedial language program by the
classroom teachers;

2. tJ prescribe and carry out activities to meet the individual
,eeds of the children;

3. tO train a Head Start teacher to conduct a remedial language
arts program;

4. to develop materials to be used in the regular classroom to
reinforce the special language lessons;

5. to develop materials to be used at home by the parents both
during the school year and during the summer months;

6. to involve the parents of these children in the remediation
of their child's language disabilities by:

a. parent-teacher conferences at school
b. home visits by the remedial language teacher .

c. parent volunteer participation in the group activities
d. instruction in carrying out activities by using worksheets and activity guides designed for home use.
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0. .trate

tetcvo ally eduo
-..tiona l .Progrera can be set up, teachers must first

altal4 _11. sitIlt, _ recogrliz,n6 " 4+
trVu 4-011 --s strengths and limitations in

teme money, reaources
ot tIm professional expertise, andavailable,

0 fo, come to
reCo gnition of their own philosophy of education,

od etruct
'''Victe a ol o'5'"Ization cn which an educational program can

at)lish

Rec,
e soiJ, 1-,-ogr.lm was fortunate insofar as it had one

teach
ould be tlaad tO TaoIi110 c rk with a remedial language program during

tri e kobtliog ilours flle each waax In addition, it had an unused classroom,

attractvely urnishea,
in which lessons colad take place.

The progr9la was extremely li---,.ited in fUnds however, and it was immediately

1ecogtIled tilat any
rerriedial language program would have to be established

-al
VI" °Ilt tting a gbeat deal

Va Of extra strain on the budget. These strengths

(t11 DbKY0-$i°
f

teacher and clasrocm sPace) and limitations (lack of

flpa) taxen
i'lto nsidertionco in the early planning of the program.

Thz recogoition
educational philosophy was made possible by

j
re '111 tile gead S

ta....rt guidelines, which stress that the key to working with

ilghcQ.c..1,,d aldren particular,
and 'with all children in general, is

illdiVIallalizat1:92. the staff sought to establish a remedial

progVajn that oo-ald effectively meet the individual needs of .the

erved.'

ItIcili3dualizing langUage Prpgrain need not be looked upon as an

-1,15uN e task,
olktitabl Tt unreeonable to assume that in a class of fifteen

01q7, tvo chilar.en will h-- e the same needs. Thc commonality of all

thisokea 11111±101Y. Therefore one need not imagine that an

A langq
age program would have to contain fifteen different
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exercises for the same lessoa. Nevertheless, children do have differences in

motiviation, gbility, background experiences, and so forth, which often demand

that the teacher attend to individual needs. The similiarities and differences

that ,re likely to occur in a group of fifteen children simply demand that the

teacher prepare a lesson that hits a mid-point in the class interest and

ability level, and that the teacher be flexible enough to adjust the task

level up or down to accomodate the individuals within the group.

Having looked at the strengths and limitations of the existing

educational program and having laid the foundation-stone of our own

educational philosophy, we set out to develop a remedial language program

that could be adjusted to accomplish just such an accomodation.

18 6
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C. Selection of Materials

In order to develop a remedial language arts program that could meet the

needs of a number of children, and minimize the time the teacher nust spend in

lesson preparation, it was decided that a commercially-produced language kit

would serve as the core of the curriculum.

GOAL - Game Oriented Activities for Learning (Distributed by Milton-Bradely

Co., Springfield, Massachusettsj, was selected because it met the following

criteria:

It contains a variety of materials that allow for interesting,
varied lessons. These materials include puppets, large picture
cards, puzzles, games, small cards for small group activities,
lessor.. plans, and evaluation sheets.

b) It contains lesson plans designed to develop the skill areas
outlined in the Illinois Test of Psycholinguistic Abilities, namely:

1. auditory reception
2. visual reception
3. verbal expression
4. manual expression
5. auditory associabior
6. visual association
7. auditory sequential memory
8. visual sequential memory
9. auditory closure

10. grammatic closure
11. visual closure

c) The lesson plans are sequentfally arranged so that the teacher
can move from less difficult to more difficult tasks without
unnecessary time being spent in task analysis.

d) Lesson plans include a clear statement of the objective of the
lesson (behaviorally written), the materials needed, the
procedure to be followed, and criterion activities for
further development of the lesson, if necessary.

e) An evaluation procedure that allows the teacher to assess the
progress of each child and select lessons at either a higher
or a lower level for the dhildren in the group.

In order to supplement the GOAL kit, which is not always sufficient for the

development of any given skill, since it do,)snIt prcvide any follow-up activities

that can be done in the regular classroom, we decided to produce worksheets:
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( See APPENDIX - "Sample Worksheet")

These worksheets, a sample Of which is on the following page, several dual

purpose. They allowed the regular classroom teacher to work with the child in
------ ,

order to reinforce the lesson of the day, and they allowed the parents to

work with their children by providing them with a simple lesec:1 guide for

home use.

D. Establishing a Daily Schedule

In order to work effectively with the children, the sixteen partLcipants

were divided into tym small groups of eight children each. The first group

was to concentrate t a language stimulation program, while the second group

lara to concentrate more on enunciation, pronunciation, voice control, listening

skills, and so forth. Ry dividing the groups in this manner the teacher was

able to select activities that more closely matched the children's needs.

The children met with the language teacher only three days a week. This

left the teacher free on the other two days to do home visiting, lesson preparation,

evaluation of student progress,aid observations in the regular classroom.

The weekly schedule was as follows:

Group I - Language Stimulation

Group II - Remedial Speech

Home Visits, 1-3sson preparation,
e:aluation, observation

Monday, Wednesday and Friday (10:D0-10:25)

Monday, Wednesday and Friday (10:30-11:00)

Tuesday and Thursday (8:30-11:30)

Thir sc, dule was found to be very effective since it provided for a

concentrated effort on the part of the language teacher to wOrk with the child

not only in the special language lessons, but also in the regular classroom and

in his home.

8
1 59.



E. Screening of Children

In order to select the children who would participate in the remedial

language program, the language teacher and the Outreach staff member met with

the teachers of the five year olds and asked them to refer children that they

felt were in need of some extra work in this area. This called upon the

teachers' exteasive knowledge of the children in their classes and involved

them in the selection process.

Once these children were referred, their test scores on the Peabody

Picture Vocabulary Test and the Cooperative Preschool Inventory were examined.

Those who were at least one and a half years behind the norm were retainei in

the screening process.

The language teacher and the Outreach staff member then observed each of

these children in the regular classroom setting and filled out an Informal

Screening Checklist. (See APPENDIX - "Informal Screening Checklist"). In

addition, the children were privately- screened to see if they could name and

tell the use of common 6bjects, if they could repeat six word sentences, if

they spoke audibly and intelligibly, and so forth.

Once the screening procedure was completed, the children were then assigned

to one of the two groups. Those who were likely to benefit from a special

language stimulation program were assigned to Group I, while those who were

likely to benefit from remedial work in speech production were assigned to

Group II.
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F. Training of the Language Teacher

Language development, like development in all other areas, must proceed

in an orderly, sequential manner, mastering lesser tasks before more complicatea

tasks are attempted. This requires that C. teacher have an understanding

not only of the way Ln willoh language develops, but the order in which skills

are mastereu.

It was obvious from the verY beginning that the teachers were unable to

recognize the language problems of the children in their classrooms. For

emnple, a teacher might ask a child to recount in her own words the storY-

line of a story that had just been ;ead to the group as a whole. If that child

cannot do so the teacher '_ght assume that the child "doesn't pay attention,"

or "fools around," or "daydreams." She may be totally unaware of the

fact that this child night be seriouslY deficient in auditory reception skills,

or might be unable to remember events of the story in the order in which theY

occurred. Thus, instead of being able to work on the development of these

skills, the teacher admanishes the child to PaY attention.

In order to provide the language teacher with the skills needed to assess

the skills of the children in the language pro gram and with the strategies for

conducting the language lessons, working with the regular classrooms teachers, and

working with the parents of the children in the program, the Outreach staff

conducted training sessions each Wednesday for eigth weeks. During these

sessions, the teacher was instructed in the use of the GOAL kit, the proper

way to evaluate the progress of the children, how to raise or lower the level

of the lesscn based on the evaluation. In addition, she was guided in the

making of worksheets to supplement the lessons, both in the regular c.,ssroom

and in the home. She was also advised on the making of home visits and the

involvenent of parents in a volunteer capacity.
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While this training was in progress, the Outreach staff meMber worked

with the teacher in the group sessions, teaching a demonstration lesson,

then Observing the teacher while she carried out a similar lesson. After eadh

of these lessons, the Outreach staff member and the language teacher sat

together, evaluated the children's performance, and discussed the strengths

and weaknesses of the lesson. Teaching techniques were examined and

critiqued. Following this evaluation session, the two staff members decided

on the lessons to be taught for the following week, established objectives for

each of the children, and decided on "homework" that would be given to each Child.

G. Parent Involvement

Parent involvement was considered from the very beginning to be a

c.mcial aspect of the program. Since the children spend about five to

six waking hours in the environment of their homes and another five to six

hours at:school this dichotomy of the child's dgy requires that the home

and the school cooperate in this remediation effort.

In order to involve the parents the language teacher visited each of the

families concerned and discussed their child's progress and problems. She

then explained to them the purpose of using teacher-made worksheets at home

and instructed them in the use of these sheets.

These worksheets were then sent home each evening, witli the instructions

that they were to be returned the following day. If a child did not bring

a worksheet back, the language teacher repeated her home visit and discussed

this problem with the parent again.

When the worksheets were returned, the teacher discussed the zheet

with the child. Errors in the assignment were given little attention. The

teacher pointed aut the correct responses, even though the incorrect Play

have outnuMbered the correct. She then helped the child to do the worksheet

over, this time making sure that correct responses were made..
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Parents were encouraged to came to the school, meet with the language

teacher and discuss their child's progress. They were also encouraged to

volunteer during the group language lesson. In this way they were often

able to receive a greater insight into their child's difficulties, as well

as to observe effective teaching techniques that could be used at home.

A Parent's Guide to Language Development

In order to extend the language program into the summer months, the

language teacher and the Outreach staff member wrote A Parent's Guide to Language

Develapuznt -- A Summer Language Prugram for Head Start. (See APPENDIX) This

Guide a short introudction to the way in which language normally

develoi_ ohildren from infancy tc five years of age. 'It also-included a

ten page section in which simple language activities were presented. These

were Pettvities which could casily be done with materials found around the

Also the Guide contained suggestions fc working with children,

such as the use of praise and reward, the importance of the dhild's

enjoyment of the activity, and so forth. The second section included ninety

worksheets, one for each day of the summer months. These worksheets carried

their own instruction for the parent and were simple enough to require

no mnitoring by the language teacher.

H. Summary

This remedial language program suffered from the fact that it was conceived;

at the request of the Smithfield teachers, only in mid-March. Thus, it could

not be evaluated in any scientific manner. It did operate long enough, however,

for us to be able to see that such a program is not only-badly needed but can

easily be developed in a regular Head Start Center. It was well received,

not only-by parents and teachers, but by the children themselves, who were very

eager to attend each session and who made observable progress in many receptive

and expressive language skills.

192
163.


